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Standards Kickoff Week overview
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Examining impact Embedding

- How assessment of €quity for all
prOfeSSionaI Iearning . |dent|fy|ng common

can lead to greater equity challenges
impact of leading, and exploring
teaching, and various resources
learning for aligned support
» Tool: The Standards « Tool: Selected
Assessment Resources for
Inventory (SAI) Equity Challenges

The sessions will be recorded and available at standards.learningforward.orq.
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Examining Impact: A conversation about serving all students

Tom Manning

Learning Forward
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Welcome all learners!

How familiar are you with Standards for Professional Learning?

1 - This is my first exposure to standards.

2 - | have read the standards and some of the resources.

3 - | know the standards fairly well and am currently implementing them in my context.

4 - | know the standards well enough to teach them to others.
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Why Standards for Professional Learning?

- Standards for Professional Learning
is grounded in evidence from the use
of past standards and insights from
the field.

+ Aliterature review and meta-analysis
conducted by AIR (American
Institutes for Research) found
“consistent evidence that program
alignment with the Learning Forward -\
Standards for Professional Learning e
Is associated with improved teacher
instruction and student achievement
outcomes.”

The research overview and links to meta-analysis
is available at standards.learningforward.org
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AlIR meta-analysis

Client
Learning Forward

Using meta-analysis to understand professional et
' Conducted a systematic review and meta-analysis
Iea r n I ng Sta nd a rd S. to understand how evidence of the Learning
Forward Professional Learning Standards in
professional learning programs is associated with
teacher instruction and student achievement

t :
Featured Resource ouicomes
Findings
. . The GTL Center found istent evid that

How Learning Forward's Standards for Professional Ot s el -

7 2 2 5 program alignment with the Learning Forward
Learmng Are Associated With Teacher Instruction Standards for Professional Learning is associated
and Student Achievement: A Meta-Analysis with improved teacher instruction and student

achievement outcomes. Investments in professional

' . learning can yield meaningful improvements in
Read the results of the GTL Center's SyStematIC student achievement, and the benefits for students

review and meta-analysis of the Learning Forward come through improvements in instruction.
Standards for Professional Learning to better

: : Team
understarr:d the relationship between the standards e e e e
and teacher and student outcomes. Ql Zhang, GTL. Project Support

Martyna Citkowicz, GTL Project Support
Lauren Burr, GTL Project Support, American
Institutes for Ressearch
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Findings overview

The 2022 Standards have a large positive effect on instruction
and student achievement:

learningforward -

- Each of the 2022 Standards was positively associated with
teacher instruction and positively and significantly associated forslgiggigfnal
with student achievement. Learning

» Range of effect sizes, but all are significantly different from zero.

 Positive but nonsignificant effect for the revised Leadership
Standard; teams are investigating why this is and pointing to
other research in our own publication.

* Report from AIR also points to areas in need of further research,
AND areas that are better understood through qualitative

research such as case studies (especially related to the
conditions/context that support high-quality professional learning).
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Finding

The 2022 Standards have a significant positive effect on teacher instruction:

Conditions for Success Transformational Processes Rigorous and Inclusive Content
16
Figure 5:
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Equity Culture Leadership Resources Equity Evidence Learning Implementation Equity Professional Curriculum,
Foundations of Drivers Designs Outcomes Expertise Assessment,
Collaborative for and
Inquiry Students Instruction

* statistically significant at « = 0.05
Notes. Mean effect sizes for the 2021 standards based on teacher instructional observation outcomes. 48 studies, 52 interventions,

and 296 effect sizes were represented in the meta-regression models. The models controlled for publication type and level of
random assignment.
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Finding

The 2022 Standards have a significant positive effect on student achievement:

Conditions for Success Transformational Processes Rigorous and Inclusive Content
0.301
Flgure 0: [0.16,0.27)
0.251
Average [0.15,0.22]
H 0.21*
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Standard
-0.051 -
-0.101
Equity Culture Leadership Resources Equity Evidence Learning Implementation Equity Professional Curriculum,
Foundations of Drivers Designs Outcomes Expertise Assessment,
Collaborative for and
Inquiry Students Instruction

* statistically significant at a = 0.05
Notes. Mean effect sizes for the 2021 standards based on student achievement outcomes. Thirty-four studies, 38 interventions, and

186 effect sizes were represented in the meta-regression models. The models controlled for publication type, level of random
assignment, and type of achievement measure (standardized or researcher developed).
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How standards lead to improvement for all learners

Standards for
Professional
Learning

High-Quality
Professional
Learning

for Educators

Growth in
Educator
Knowledge,
Skills, and
Beliefs

Growth in
Educator
Practice

Improvements
in Outcomes
for Each
Student




Standards work in concert within a system framework

Learning Designs
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* Rigorous content for
each learner

* Transformational
processes




A system framework

Rigorous

content for
each learner

The essential
content of adult
learning that leads
to improved
student outcomes



A system framework

Transformational
processes

Process elements of
professional learning
that explain how
educators sustain
significant changes
In their knowledge,
skills, practices, and
mindsets



A system framework

Conditions for
success

Aspects of the
professional learning
context, structures,
and cultures that
undergird high-
quality professional
learning



Standards summaries
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Standards for
Professional Learning

Revised

Learning Forward presents Standards for Professional Learning to describe
the conditions, content, and processes for professional learning that leads to
high-quality leading, teaching, and learning for students and educators.

The 11 Standards work within a framework to outline a system for professional
learning. To create high-quality professional learning that results in improved
educator practices and improved student results, educators apply the 11
standards in concert.

The three categories within the framework follow:

o Standards within the Rigorous Content for Each Learner
frame describe the essential content of adult learning that
leads to improved student outcomes.

o

Standards within the Transformational Processes frame
describe process elements of professional learning,
explaining how educators learn in ways that sustain
significant changes in their knowledge, skills, practices, and
mindsets.

°

Standards within the Conditions for Success frame
describe aspects of the professional learning context,
structures, and cultures that undergird high-quality
professional learning.

MEMBERSHIP Q

Standards for Professional Learning

Professional learning results in equitable and excellent outcomes for all students when educators ...

EQUITY PRACTICES

... understand their students' historical, cultural, and societal contexts, embrace student assets through instruction, and foster relationships with

students, families, and communities.

Professional learning results in equitable and excellent outcomes for all students when educators ...

EQUITY DRIVERS

... prioritize equity in professional learning practices, identify and address their own biases and beliefs, and collaborate with diverse colleagues.

EVIDENCE

$35533014 [RUOIRWLIOJSURL |

... create expectations and build capacity for use of evidence, leverage evidence, data, and research from multiple sources to plan educator

learning, and measure and report the impact of professional learning.

r—

all staff.

LEARNING DESIGNS

... set relevant and contextualized learning goals, ground their work in research and theories about learning, and implement evidence-based

learning designs.

IMPLEMENTATION JlI students.

... understand and apply research on change management, engage in feedback processes, and implement and sustain professional learning.

advocate for

The diagram illustrates the tight connections among all standards and the
nonlinear nature of the system. Educators may enter the Standards for
Professional Learning from any point. The diagram also echoes the cyclical,
iterative nature of how professional learning leads to continuous
improvement.

professional learning by sharing the importance and evidence of impact of professional learning.
RESOURCES

... allocate resources for professional learning, prioritize equity in their resource decisions, and monitor the use and impact of resource

investments.

55322N6 J0j SUORIPUOD

https://standards.learningforward.org/standards-for-professional-learning/#

standards.learningforward.org
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What is included in each standard?

Common stem Selected research is
listed at the end of

each standard

Three components or
concepts are included
in the narrative

Linkages with other
standards suggest how
these components work

together to create a

Culture of Collaborative
Inquiry

Inquiry

Culture of Collaborative

As their confidence in the bearning peocess
and in cach other grows, cdacatees become

mos tramgarent sbout their own learming and
inccuiogly wilin 1o ke changes it v

connects to the other standurds o suppeet
high Hese.

accelerate sudent
thar improvemsenes are malsi .«1 when they
depeivatize their peactice by sharing information
m(kmof..., strascgies they test. They
doors linerally 1 figuratively 1 invite

hucreasions by pees s comstpaceve foedback
distogucs sbout successes and chalkenges.

Educators understand that, individually and
collectively, they infhacnce seudent growth, and they

some of the ways the Culture of Collaborative
lequiry standaed connects to other standards:
= The Professional Expertise standard
establishes content and skils esiental
to particular rokes and functions that

3 d-llm-nl from cotabli

EDUCATORS SHARE RESPONSIBILI
FOR IMPROVING LEARNING
FORALL STUDENTS.
Educators hold themsclves and their collague’
responsible for making progress soward the
poabs they have creablishen, eather than placing
responsibilicy o the stedens o extemal actors
Individual educator keaming is valuable in
imperoving each teacher's agency and sclf-cficacy.
“That bearning is cven more valuable when i adds
1o the knowledge and understanding of a team of
colleagues and is leveraged for improvement and
collective cfficacy — the belief chat they s cducasors
arc having a positive impact om studont outcomes.
Educstons invest in others’ peofessional growth
because It builds trust over tinee as engagement

ive contribrations impreve

ey
leading to a better sharcd undenstanding of how
they work ively to impeove tesching and
learning. Educators value the ways ia which shared
scaponsibiliey and mesual respect for cxpestise
creates oppoeranitics for mesningful cducasor
sgercy and for boch foemal and infoemal leadership.

SELECTED RESEARCH
Camphbell, C, Osmond Jehasen, P, Faubers,
B, Zeichmer, K., & Hobbs-Johnson, A. (with
Brown, ., DaCosta, P., Hales, A Kucha, L.,
Sohn, J., & Steffcasen, K.). (2017). Th soe of

hen cdacatons 2t cvery EDUCATORS ENGAGE IN CONTINUOUS beliove that cach iamprovemcnt In dhel mindects, decpens and improves and ultimatcly lead to betser  rescarch rpet. Learning
role, grade level, and IMPROVEMENT. Emonlidgi oe A kv i Migaowiinent a0 moee cuitable udest lesrming. Donohee, J. (2013). Callabarasive inguiry for
content area collabeeare for Educaton recognise that cnbeddieg continuoms svadent owressas. They tvet thele eolimgaes will Educatoes wwene cesponsibility foe cach and  educaters: A fucilivasor's gwide to cbowl imprevement.
_A - | contiavous P d peactices into their sappoue i whhes sy clak (ol e cvery stodent and are accoantsble to cach other for  Corwin.
and suppoct dn day-to-day work stscrgiens their keawledge snd fasoructionsl ssamegy o achewlodge s bilad spet pogress toward shared goals for srudents. Eduscators Donches, )., Hattie, J.. & Eells, R. (2018,
colleagues” on il especiall selased vo their abiliy to collsborare R ol ol oo o Ml 1 Wi i ;.,u.»...amm....wgu...,u...u,-a Masch 1). The power of el vy ASCD.
Inmlngm‘hdopmﬂm.d\qlmhmlr‘ improve outcomes for all sewdenes. Edscators use smpport thei collcagies a they do the same. dues checughoat the | Leadershipd
foe cach seudeat. T sescarch, school and syser gosls, aed seadents acoems v and eppervenity for chalnging Py L7 7t
develop individual and cellective knowledge and cxpertine 10 idenitify the most relevant and promising BUILD COLL s culture. m..‘w.. ennify snudents who need Efficacy aspx
pertise and it t0 collective contisuous impeovemant AND CAPACITY. spport. Goddard, Y.L & Misjung, K. (2018).
Professional learning results in equitable and excell topether they can betscr moct stodent necds and cagage n professoral lesrming relsted 1o Prsendonal lasulog hucrasses cdsceons M-nul countabilcyinchdes looking oy Exanising connections reacher perceptions
Educaton cagage in wrategic and conatent the processes, expectationn, and tools thae will kowledge sbeuc the buncin of colbencionand 'Gamsework nad A oy 1t whether colleagues § w of collaboeation, differentisted imstruction. and
prosesses to devebop the habits of mind and peactices  supgort them as they work soward shared goals and sarengrhens theie capacity and skills to collaborate.  collaboration is disectly relevant so their day.co- learn ‘mcvayﬂuhlnnddﬂthpm‘ teacher efficacy. Toachers Colloge Record, 1201),
for all students when cngage in ¢ improvement, hat make collaboration cficrive, and they cmbrace  document. analyse, and improve ther practices. Together, educatoes endiy, peacice, asens. iy ork s fucised 6 Taccuchon i Mapecnis o sl s i T aorm b hared 134,
continuous laaming a5 2 shared respomsbibey and I the consinuous improvement process. ffor, cdcatons observe and are observed by peers Hargreaves, A. & Fullan, M. (2012),

privilege. Collaboeative learning is more than &

educators develop shared goals and then document,

outcomes for all stedents.
Edu i

and refine the skills and peactices that foster
laboestion. They iries o prstie

hon s
poschul, informed by stadent needs, and cghely

sy oppormnis sl from cch

Profeional capisel: Transforming teaching in every

build collaboration skills and capacity, and share responsibility particular design o format. Rather, itis a holissic  collaboratively analyze, and improve theis peactices, lab . - ensuring experience and research. These  ahoal Teachers College Press.
appeasch 1o peofessional keaming and a key recing oper g b wa: Theyrecogie wmymsvulm-m-«dmmyef Sicaisd thavagh o quant v micdigs: dber Mnbmhnhmhﬁqnulndxn—p:& 2). Vicible Intrming fov seachens:
contributor to a cultere of b takes time, levels, veams, and content areas.

for improving learning for all students.

professicnal lesmieg establish expectaricas for
collective impeovement aad protect time asd
resousces that spport ongoing kearning. Leaden
of professscen! learning become cxperts in
collsbocative inquiry and support theie colicagucs
in using continuows improvement approaches and
underseanding their vabse. Educacors in all reles
commit so building their knowledge and skills 1o
Learn in concert, remaining epen and curious abous
their sadents and collcaguer. and supporting oac
another 10 schicve the goal of improved lesrring foe
all sudents.

Here are the main construces of the Crdture of
Collsborative Inquiry scandard.

ymuma Anduudngnhﬂonnhpnwdl-
regular cycles of plansing, lesrning, testing, daea
collection, aad analysis

Educaton define 2 shared problem of practice
buased on relevant dats sad an undersending of

curriculum. aligning content across coanes, or
strengtheaing snstructsan. Educaton identify
posential small-scale impeovements fo implement
and test.

Learming from each comtinna improvernent
<yele infotmm the e, s incremental changes lesd
10 major Emprovemenes. Fducaton are comforeable
with somse uncertainty about the cuicomes of the

opinions, and shared decision-making,

They incoease their knowledge aboue
collabeative professioaal inquiry and practice skills
vuch ax sigorous questisning and discussions aboat
rebevant topics such as student work, clussroom
observations, instructional practice, and patterns in
student data. They increass their capacity to engage
in and learn from conflict and are intenticnal sbout
‘when and how they seck consensus or compeomise
10 determine next actions.

Callsboration varies by edhacator role, For
instance, classeoom cdecacors might participate
in school-based cellaborative incairy teams to
implemen, support, and idence-based

person o virtual, and adherence to shared noems
that support the learning cycle, such as ti for
reflection and being transpascat sbout gaaks and
daea.

Educatoes align their leasning goals across tcams

as well 35 t0 school, districe, 3nd system prioricics

o cneure that callsborative keaming is directly

tied to impeoving sudent outcomes. Educators

use peotocels, templates, nd tools 1o suppert

the development and use of shared language.

engagement of wakeholders and poSicymakers. and
hoads For colle tas d analyzing d.

and cvidenc.
the importance of

and inclusive instructional srategics to achicve the

poal of academsic saccess for each student. School

or district leaders mighe collaborare in & nerwork

10 collaboratively analyze which of their collective

elfioets huve an impact and should be continecd.
At every level, eduscatons use established

LEARNING FORWARD

«.u.a.n; erusting selacionships to build a
culeure of collsborative inguiry. They seudy what
contributes to trust and why trast is important
amang educators as well as with families and
carcgiven. stodents, and commusity memben.
They recageine that cesblishing trust smosg peers

standandslearninglorward org 6

Educators comit %0 engaging in 2 formative
ascwsment process of their own learning s well 2 to
shased eeflection. They sho commit to being reliable,
constructive colicagues who facus ea how theis

B
K. & Hunter, A. (2016). Bownd PD: Tescher
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Explicit, inclusive equity standards
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Equity Practices

Professional learning results in equitable and
excellent outcomes for all students when
educators understand their students’
historical, cultural, and societal contexts,
embrace student assets through instruction,
and foster relationships with students, families,
and communities.

Educators engage in professional learning that helps
them create high-quality learning experiences for all
students, honoring all aspects of identity students bring
to the school. Educators build capacity to serve the
whole child, deepening their understanding of who their
students are and how their life experiences and
identities impact what they need at school. Educators
learn to recognize each student'’s strengths and
personalize learning to maximize impact on a range of
student outcomes.

Links to other standards

Educators use the Standards for Professional
Learning together to inspire and drive improvement.
Each of the 11 standards connects to the other
standards to support a high-functioning learning
system. Here are some of the ways the Equity

Educators who plan, facilitate, and design professional o e T T O e A TR

learning at the system and school levels hold primary
responsibility for creating job-embedded, collaborative The Curriculum, Assessment, and Instruction




Pageviews
182.8k+

Unique pageviews
142.1k+

Tool downloads
5.5k+

Video views
15k+

Global website visitors
43.9k+



Standards Assessment Inventory

How familiar are you with Standards Assessment Inventory (SAI)?

* 1 — | have taken/administered the previous version of the SAl.
- 2 — | know about the SAI but have not taken/administered it.

* 3 — | am learning about the SAI for the first time.

standards.learningforward.org 22



Standards Assessment Inventory

The SAIl provides decision-makers with data on the quality of professional learning
as defined by the Standards, and their school’s and/or system’s alignment of

professional learning to the Standards.

® 72-item web-based inventory

® Valid and reliable

® Administered to school-based instructional staff
® Confidential and anonymous

® 30 minutes

® Items aligned to each standard

® School and system data collected

learningorward

STANDARDS ASSESSMENT INVENTORY

® SAl takers do not have to be familiar with the Standards to complete the SAl

standards.learningforward.org




How Schools and Systems/States Use SAl

Schools use the SAI:

1. To introduce instructional staff to the Standards
for Professional Learning.

2. To inform school-wide practices and guide
school improvement planning.

3. To identify clear expectations and specific
actions that contribute to high-quality PL.

4. For baseline data to get a clear picture of what'’s
working and where to focus resources.

5. For dialogue and reflection among staff about
professional learning.

6. For program evaluation.

7. To identify next steps for Standards
implementation.

standards.learningforward.org

Districts/States use the SAlI:

1.

To identify and provide support for schools/districts with
similar needs and priorities.

To identify school/district strengths in certain areas to
share exemplary practices with others.

To assess whether improvement efforts have contributed
to the quality of professional learning across several
schools or systems.

As a source of data to recognize schools for quality
professional learning.

To identify next steps for Standards implementation.
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The SAl is valid and reliable

« American Institutes of Research (AIR) conducted a validity and reliability study.
* Piloted with teachers and instructional coaches in 166 schools.
* Pilot participants came from diverse professional backgrounds with varying roles, years of
experience, years at their current school, and school settings.
« Conducted cognitive interviews and focus groups to gather qualitative data on taking the SAl
and that the data yielded is relevant to districts and schools as they assess their professional
learning systems.

« Study found the SAl to be a valid and reliable instrument.
» Items are valid representations of the concepts in the standards.
» Items map onto each standard as intended (i.e., internal factor structure).
 ltems produce similar information (i.e., internal consistency).
* Responses are consistent across groups and within standards.
» Participants report that the revised SAI captures key professional learning experiences and
will yield valuable information about professional learning systems.

standards.learningforward.org 25



Sample SAl Indicators

evy *

learningorward

STANDARDS ASSESSMENT INVENTORY

FAQ How to return & finish later

Standards Assessment Inventory (2022)
|

@ Previous Next © Save

21. At my school, we engage in professional learning about how diverse cultures, identities, and

lived experiences contribute to the learning environment.

[ Don't Know ][ Never H Seldom ]l Frequently ” Always ]

22. At my school, professional learning encourages reflection on how educators' privilege, race,

culture, and backgrounds might impact their teaching.

Don't Know H Never H Seldom ]‘ Frequently H Always l

23. Professional learning at my school includes conversations about how cultural and historical

barriers can impact student learning.

[ Don't Know ] [ Never ‘ [ Seldom ] [ Sometimes ]

24. Professional learning in my school supports me to examine my own beliefs and assumptions

about race, culture, ability, and gender.

Don't Know '[ Never H Seldom H Sometimes ] Frequently

standards.learningforward.org 26



SAIl Reports

= Standard & Indicator Averages L Frequency Counts

This page displays districtwide average scores for each standard and for each Frequency Counts display the number and percentage of teachers who responded
indicator within a standard. Overall Standard Score Averages summarize data for to each answer choice for an indicator. The average for each standard and indicator
each standard. Standard/Indicator Scores show districtwide averages for each is also shown. Use the resources for further study of the standards with

standard and each indicator, providing a more detailed presentation of data for recommendations and tools for using them in your district.

each standard. See the SAI District Data Analysis Guide for tips on using this data to

evaluate and plan professional learning.

iRI Standard Averages by School 22 Demographic
The following chart summarizes school SAl data and allows you to compare The Demographic Report provides districtwide data on the job roles and experience
Standard averages by school. This report allows you to identify schools with similar levels of your SAl respondents.

strengths and needs. Schools with a score of 4.0 or above on a Standard are
considered "Skillful" (represented by a green box). A score of 3.5 or below
indicates "Needs Improvement” (represented by a red box). A score of between 3.9

and 3.6 indicates "Progressing."” This chart also indicates, for each school, which A” data IS ava”able at the diStriCt Ievel and at the
Standard received the highest score, and which received the lowest score. individual school level, and customized “comparison”

reports can be created for groupings of schools.

standards.learningforward.org 27



Standard and Indicator Averages

Equity Drivers 34
Avg: 3.4 Range: 0.3 33 I. 3.6
Standards/Indicators Averages
Evidence 37 Average scores for all indicators, grouped by standard
Avg: 3.7 Range: 0.5 3.5 .- 4
o
S Skillful Progessing Needs Attention
= Learning Designs - 4.0 and above 361t03.9 3.5 or below
-~ .
@ Avg: 3.7 Range: 0.2 36 [l 38
Implementation 37
Avg: 3.7 Range: 0.5 3.4 - 39
0 Don't Know 1 Never 2 Sel| Equity Drivers Score
Standard Average -
21 At my school, we engage in professional learning about how diverse cultures, identities, and lived experiences contribute to 3.6
the learning environment. *
22 At my school, professional learning encourages reflection on how educators’ privilege, race, culture, and backgrounds might 3.5

impact their teaching.

23 Professional learning at my school includes conversations about how cultural and historical barriers can impact student 3.4
learning. "
24 Professional learning in my school supports me to examine my own beliefs and assumptions about race, culture, ability, and 3.3
gender. "
25 At my school professional learning includes looking at research and data about the impact and causes of inequities. 3.4
26 | feel my voice about professional learning is valued at my school. 3.4

standards.learningforward.org 28



Frequency Count Reports

Implementation

#41 In my school, teachers individually reflect about teaching practices and strategies.

Response Count: 621 Average: 3.7

Don't Know 7% (45)
7% (45)

Never
0% (0)

Seldom
4% (22
4% (22) % @2

Kesponses

Sometimes 229% (134)
22% (134)

Frequently 42% (263)
42% (263)

Always 25% (157)
25% (157)

0 10% 20% 30% 40% 50% 60% 70% 80%

Percentage of responses



Resources
2020 Spring Avg: 4.1 Range: 0.9

2019 Spring Avg: 4.0 Range: 0.9
2018 Spring Avg: 3.9 Range: 1.1

Change over time
0217

standards.learningforward.org

Comparison data over time

4.1

4
3.6 I] 45
. 3.9 ,
33| |] 44

30



School comparison data

Standard averages by school

ossstiony : Highest Lowest
Cj Avg. 4.0 or above | ; Avg. 3.5 0r below T standard for school & standard for school

Standard Frames

Curriculum,

Number of Assessment,

Responding  Equity and Professional
School Name Teachers Practices Instruction Expertise
Armstrong Middle 10 r—— ; e ; e aa § i )
Sehool v28) 39 |31 [y28 (40 | a7 36 T42) {31
Foster High School 19 T 4.0 3.8 4.0 37 3.6 3.6 37 435 3.6 37 3.6
Lanham Elementary 10
p——— 3.9 37 T 4.4 3.8 436 37 37
Manning EL t jmmm e i s L pmm s 1 pmm s 1 pem e 1 e ! R 3 s .
T 12 34 {34: {33} {v27, {83 *36 T36 T36 |34 |33 | 31|

standards.learningforward.org 31



SAI Management

« Learning Forward loads all schools into SAI site and provides user links

« System coordinator has access to all reports

« Users receive unigque links or school links

* Report/results authorization links (or PDF reports)

« Default minimum of 10 responses per school (can be adjusted).

* Neither Learning Forward nor a school/district coordinator can link SAl
responses to users

« All reports are available on the SAl website and can be downloaded
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Additional Tools/Resources

An SAIl Analysis Guide is provided to
assist in analyzing results and
planning next steps.

learningorward

ACTION
GUIDE

learningorward -
merortsse

A LEARNNG ASSOCATION

ADVANCING OUTCOMES
FOR ALL LEARNERS

Ple(rzlr(tZTle;AL : Slgan?argis b
Learning Forward hosts a data- fo,sézgg;;g;ml — Learning
. . . A |
analysis conversation following WU - o

poemons lesming sywems. A sysom fo pointond bewrming s wuly efes | MOME  STANDARDS ~  MOWANOWHY ACTIONGUIDES v  RESEARCH  ABOUT v

b oo prbemsacnd bearning b mictend wtsh cabrarmne and iracmrene o

administration of the SAl.

“~~| 1C Maps: Levels of Implementation

The maps below present descriptions of 6duClor Dractices, by role, 3cross four categories of systemic impact. in
2O, the practces begin 0n the lef! with The hghest degree of rmaact and descond to
3y the intent of the correlated St jor Professio

Level 1
Larnong bea snh b srie Thmach thoes b comboddnd sappusms s sten Lewrn more about IC maps ©
smadrees w1k and reies snt bermang il wre of dhane sesems sead sswments

Additional Standards resources,

including Action GuidesandIC & — | ‘
Maps, also provide next steps to
implementation. e e
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Additional resources

Visit standards.learningforward.org for resources useful for sharing, studying, and
implementation of Standards for Professional Learning*

learningorward 7

Resources include: s ot -

ACTIONGUIDES v  RESEARCH POLICY FAQS v ABOUT v

Role-based action guides Standards for

Professional Learning

Revised
Learning Forwar

Innovation configuration maps

Quick-start guide

Research resources

Policy tools

* Some resources are available in full to anyone who visits standards.learningforward.org, while others require membership in
Learning Forward.
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Standards Kickoff Week overview

The sessions will be recorded and available at standards.learningforward.orq.

standards.learningforward.org

FRIDAY

April 28
3pmET

Embedding
equity for all

Identifying common
equity challenges
and exploring
various resources
for aligned support

Tool: Selected
Resources for
Equity Challenges
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Join us 1n the Standards LLab

» Share your impressions

» Ask additional questions

» Hear more about how to use the tool in your
context




