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Standards Kickoff Week overview

TUESDAY WEDNESDAY THURSDAY FRIDAY
April 25 April 26 April 27 April 28
3 pm ET 3 pm ET 3 pm ET 3 pm ET
Elevating educator Following Examining impact Embedding
voices and policy pathways « How assessment of equity for all
behaviors to support professional learning « |dentifying common
- Sharing stories high-quality can lead to greater equity challenges
of Standards in professional impact of leading, and exploring
context helps initiate  learning ;[eachlng, and various resources
implementation - [Zolie : earning for aligned support
ymaking i
behaviors helps can be integrated in Assessment Resources for
realize the vision various ways Inventory (SAl) Equity Challenges

of high-quality

_ _ * Tool: Policy
professional learning

Pathways to
* Tools: Vignettes Standards
and Innovation Implementation

Configuration maps

The sessions will be recorded and available at standards.learningforward.orq.
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A conversation about real-world scenarios and promising behaviors

Machel Mills-Miles
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Welcome all learners!

How familiar are you with Standards for Professional Learning?

1 - This is my first exposure to standards.

2 - | have read the standards and some of the resources.

3 - | know the standards fairly well and am currently implementing them in my context.

4 - | know the standards well enough to teach them to others.
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Why Standards for Professional Learning?

- Standards for Professional Learning
is grounded in evidence from the use
of past standards and insights from
the field.

+ Aliterature review and meta-analysis
conducted by AIR (American
Institutes for Research) found
“consistent evidence that program
alignment with the Learning Forward -\
Standards for Professional Learning e
Is associated with improved teacher
instruction and student achievement
outcomes.”

The research overview and links to meta-analysis
is available at standards.learningforward.org
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AlIR meta-analysis

Client
Learning Forward

Using meta-analysis to understand professional et
' Conducted a systematic review and meta-analysis
Iea r n I ng Sta nd a rd S. to understand how evidence of the Learning
Forward Professional Learning Standards in
professional learning programs is associated with
teacher instruction and student achievement

t :
Featured Resource ouicomes
Findings
. . The GTL Center found istent evid that

How Learning Forward's Standards for Professional Ot s el -

7 2 2 5 program alignment with the Learning Forward
Learmng Are Associated With Teacher Instruction Standards for Professional Learning is associated
and Student Achievement: A Meta-Analysis with improved teacher instruction and student

achievement outcomes. Investments in professional

' . learning can yield meaningful improvements in
Read the results of the GTL Center's SyStematIC student achievement, and the benefits for students

review and meta-analysis of the Learning Forward come through improvements in instruction.
Standards for Professional Learning to better

: : Team
understarr:d the relationship between the standards e e e e
and teacher and student outcomes. Ql Zhang, GTL. Project Support

Martyna Citkowicz, GTL Project Support
Lauren Burr, GTL Project Support, American
Institutes for Ressearch
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Findings overview

The 2022 Standards have a large positive effect on instruction
and student achievement:

learningorverd -

- Each of the 2022 Standards was positively associated with
teacher instruction and positively and significantly associated forslgiggigfnal
with student achievement. Learning

» Range of effect sizes, but all are significantly different from zero.

 Positive but nonsignificant effect for the revised Leadership
Standard; teams are investigating why this is and pointing to
other research in our own publication.

* Report from AIR also points to areas in need of further research,
AND areas that are better understood through qualitative

research such as case studies (especially related to the
conditions/context that support high-quality professional learning).
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Finding

The 2022 Standards have a significant positive effect on teacher instruction:

Conditions for Success Transformational Processes Rigorous and Inclusive Content
16
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* statistically significant at « = 0.05
Notes. Mean effect sizes for the 2021 standards based on teacher instructional observation outcomes. 48 studies, 52 interventions,

and 296 effect sizes were represented in the meta-regression models. The models controlled for publication type and level of
random assignment.
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Finding

The 2022 Standards have a significant positive effect on student achievement:

Conditions for Success Transformational Processes Rigorous and Inclusive Content
0.301
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Equity Culture Leadership Resources Equity Evidence Learning Implementation Equity Professional Curriculum,
Foundations of Drivers Designs Outcomes Expertise Assessment,
Collaborative for and
Inquiry Students Instruction

* statistically significant at a = 0.05
Notes. Mean effect sizes for the 2021 standards based on student achievement outcomes. Thirty-four studies, 38 interventions, and

186 effect sizes were represented in the meta-regression models. The models controlled for publication type, level of random
assignment, and type of achievement measure (standardized or researcher developed).
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How standards lead to improvement for all learners

Standards for
Professional
Learning

High-Quality
Professional
Learning

for Educators

Growth in
Educator
Knowledge,
Skills, and
Beliefs

Growth in
Educator
Practice

Improvements
in Outcomes
for Each
Student




Standards work in concert within a system framework

Learning Designs
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/e,
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/o,
h




* Rigorous content for
each learner

* Transformational
processes




A system framework

Rigorous

content for
each learner

The essential
content of adult
learning that leads
to improved
student outcomes



A system framework

Transformational
processes

Process elements of
professional learning
that explain how
educators sustain
significant changes
In their knowledge,
skills, practices, and
mindsets



A system framework

Conditions for
success

Aspects of the
professional learning
context, structures,
and cultures that
undergird high-
quality professional
learning



Standards summaries
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Standards for
Professional Learning

Revised

Learning Forward presents Standards for Professional Learning to describe
the conditions, content, and processes for professional learning that leads to
high-quality leading, teaching, and learning for students and educators.

The 11 Standards work within a framework to outline a system for professional
learning. To create high-quality professional learning that results in improved
educator practices and improved student results, educators apply the 11
standards in concert.

The three categories within the framework follow:

o Standards within the Rigorous Content for Each Learner
frame describe the essential content of adult learning that
leads to improved student outcomes.

o

Standards within the Transformational Processes frame
describe process elements of professional learning,
explaining how educators learn in ways that sustain
significant changes in their knowledge, skills, practices, and
mindsets.

°

Standards within the Conditions for Success frame
describe aspects of the professional learning context,
structures, and cultures that undergird high-quality
professional learning.

MEMBERSHIP Q

Standards for Professional Learning

Professional learning results in equitable and excellent outcomes for all students when educators ...

EQUITY PRACTICES

... understand their students' historical, cultural, and societal contexts, embrace student assets through instruction, and foster relationships with

students, families, and communities.

Professional learning results in equitable and excellent outcomes for all students when educators ...

EQUITY DRIVERS

... prioritize equity in professional learning practices, identify and address their own biases and beliefs, and collaborate with diverse colleagues.

EVIDENCE

$35533014 [RUOIRWLIOJSURI |

... create expectations and build capacity for use of evidence, leverage evidence, data, and research from multiple sources to plan educator

learning, and measure and report the impact of professional learning.

r—

all staff.

LEARNING DESIGNS

... set relevant and contextualized learning goals, ground their work in research and theories about learning, and implement evidence-based

learning designs.

IMPLEMENTATION JlI students.

... understand and apply research on change management, engage in feedback processes, and implement and sustain professional learning.

advocate for

The diagram illustrates the tight connections among all standards and the
nonlinear nature of the system. Educators may enter the Standards for
Professional Learning from any point. The diagram also echoes the cyclical,
iterative nature of how professional learning leads to continuous
improvement.

professional learning by sharing the importance and evidence of impact of professional learning.
RESOURCES

... allocate resources for professional learning, prioritize equity in their resource decisions, and monitor the use and impact of resource

investments.

55322N6 J0j SUORIPUOD

https://standards.learningforward.org/standards-for-professional-learning/#
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What is included in each standard?

Common stem Selected research is
listed at the end of

each standard

Three components or
concepts are included
in the narrative

Linkages with other
standards suggest how
these components work

together to create a

Culture of Collaborative
Inquiry

Inquiry

Culture of Collaborative

As their confidence in the bearning peocess
and in cach other grows, cdacatees become

mos tramgarent sbout their own learming and
inccuiogly wilin 1o ke changes it v

connects to the other standurds o suppeet
high Hese.

accelerate sudent
thar improvemsenes are malsi .«1 when they
depeivatize their peactice by sharing information
m(kmof..., strascgies they test. They
doors linerally 1 figuratively 1 invite

hucreasions by pees s comstpaceve foedback
distogucs sbout successes and chalkenges.

Educators understand that, individually and
collectively, they infhacnce seudent growth, and they

some of the ways the Culture of Collaborative
lequiry standaed connects to other standards:
= The Professional Expertise standard
establishes content and skils esiental
to particular rokes and functions that

3 d-llm-nl from cotabli

EDUCATORS SHARE RESPONSIBILI
FOR IMPROVING LEARNING
FORALL STUDENTS.
Educators hold themsclves and their collague’
responsible for making progress soward the
poabs they have creablishen, eather than placing
responsibilicy o the stedens o extemal actors
Individual educator keaming is valuable in
imperoving each teacher's agency and sclf-cficacy.
“That bearning is cven more valuable when i adds
1o the knowledge and understanding of a team of
colleagues and is leveraged for improvement and
collective cfficacy — the belief chat they s cducasors
arc having a positive impact om studont outcomes.
Educstons invest in others’ peofessional growth
because It builds trust over tinee as engagement

ive contribrations impreve

ey
leading to a better sharcd undenstanding of how
they work ively to impeove tesching and
learning. Educators value the ways ia which shared
scaponsibiliey and mesual respect for cxpestise
creates oppoeranitics for mesningful cducasor
sgercy and for boch foemal and infoemal leadership.

SELECTED RESEARCH
Camphbell, C, Osmond Jehasen, P, Faubers,
B, Zeichmer, K., & Hobbs-Johnson, A. (with
Brown, ., DaCosta, P., Hales, A Kucha, L.,
Sohn, J., & Steffcasen, K.). (2017). Th soe of

hen cdacatons 2t cvery EDUCATORS ENGAGE IN CONTINUOUS beliove that cach iamprovemcnt In dhel mindects, decpens and improves and ultimatcly lead to betser  rescarch rpet. Learning
role, grade level, and IMPROVEMENT. Emonlidgi oe A kv i Migaowiinent a0 moee cuitable udest lesrming. Donohee, J. (2013). Callabarasive inguiry for
content area collabeeare for Educaton recognise that cnbeddieg continuoms svadent owressas. They tvet thele eolimgaes will Educatoes wwene cesponsibility foe cach and  educaters: A fucilivasor's gwide to cbowl imprevement.
_A - | contiavous P d peactices into their sappoue i whhes sy clak (ol e cvery stodent and are accoantsble to cach other for  Corwin.
and suppoct dn day-to-day work stscrgiens their keawledge snd fasoructionsl ssamegy o achewlodge s bilad spet pogress toward shared goals for srudents. Eduscators Donches, )., Hattie, J.. & Eells, R. (2018,
colleagues” on il especiall selased vo their abiliy to collsborare R ol ol oo o Ml 1 Wi i ;.,u.»...amm....wgu...,u...u,-a Masch 1). The power of el vy ASCD.
Inmlngm‘hdopmﬂm.d\qlmhmlr‘ improve outcomes for all sewdenes. Edscators use smpport thei collcagies a they do the same. dues checughoat the | Leadershipd
foe cach seudeat. T sescarch, school and syser gosls, aed seadents acoems v and eppervenity for chalnging Py L7 7t
develop individual and cellective knowledge and cxpertine 10 idenitify the most relevant and promising BUILD COLL s culture. m..‘w.. ennify snudents who need Efficacy aspx
pertise and it t0 collective contisuous impeovemant AND CAPACITY. spport. Goddard, Y.L & Misjung, K. (2018).
Professional learning results in equitable and excell topether they can betscr moct stodent necds and cagage n professoral lesrming relsted 1o Prsendonal lasulog hucrasses cdsceons M-nul countabilcyinchdes looking oy Exanising connections reacher perceptions
Educaton cagage in wrategic and conatent the processes, expectationn, and tools thae will kowledge sbeuc the buncin of colbencionand 'Gamsework nad A oy 1t whether colleagues § w of collaboeation, differentisted imstruction. and
prosesses to devebop the habits of mind and peactices  supgort them as they work soward shared goals and sarengrhens theie capacity and skills to collaborate.  collaboration is disectly relevant so their day.co- learn ‘mcvayﬂuhlnnddﬂthpm‘ teacher efficacy. Toachers Colloge Record, 1201),
for all students when cngage in ¢ improvement, hat make collaboration cficrive, and they cmbrace  document. analyse, and improve ther practices. Together, educatoes endiy, peacice, asens. iy ork s fucised 6 Taccuchon i Mapecnis o sl s i T aorm b hared 134,
continuous laaming a5 2 shared respomsbibey and I the consinuous improvement process. ffor, cdcatons observe and are observed by peers Hargreaves, A. & Fullan, M. (2012),

privilege. Collaboeative learning is more than &

educators develop shared goals and then document,

outcomes for all stedents.
Edu i

and refine the skills and peactices that foster
laboestion. They iries o prstie

hon s
poschul, informed by stadent needs, and cghely

sy oppormnis sl from cch

Profeional capisel: Transforming teaching in every

build collaboration skills and capacity, and share responsibility particular design o format. Rather, itis a holissic  collaboratively analyze, and improve theis peactices, lab . - ensuring experience and research. These  ahoal Teachers College Press.
appeasch 1o peofessional keaming and a key recing oper g b wa: Theyrecogie wmymsvulm-m-«dmmyef Sicaisd thavagh o quant v micdigs: dber Mnbmhnhmhﬁqnulndxn—p:& 2). Vicible Intrming fov seachens:
contributor to a cultere of b takes time, levels, veams, and content areas.

for improving learning for all students.

professicnal lesmieg establish expectaricas for
collective impeovement aad protect time asd
resousces that spport ongoing kearning. Leaden
of professscen! learning become cxperts in
collsbocative inquiry and support theie colicagucs
in using continuows improvement approaches and
underseanding their vabse. Educacors in all reles
commit so building their knowledge and skills 1o
Learn in concert, remaining epen and curious abous
their sadents and collcaguer. and supporting oac
another 10 schicve the goal of improved lesrring foe
all sudents.

Here are the main construces of the Crdture of
Collsborative Inquiry scandard.

ymuma Anduudngnhﬂonnhpnwdl-
regular cycles of plansing, lesrning, testing, daea
collection, aad analysis

Educaton define 2 shared problem of practice
buased on relevant dats sad an undersending of

curriculum. aligning content across coanes, or
strengtheaing snstructsan. Educaton identify
posential small-scale impeovements fo implement
and test.

Learming from each comtinna improvernent
<yele infotmm the e, s incremental changes lesd
10 major Emprovemenes. Fducaton are comforeable
with somse uncertainty about the cuicomes of the

opinions, and shared decision-making,

They incoease their knowledge aboue
collabeative professioaal inquiry and practice skills
vuch ax sigorous questisning and discussions aboat
rebevant topics such as student work, clussroom
observations, instructional practice, and patterns in
student data. They increass their capacity to engage
in and learn from conflict and are intenticnal sbout
‘when and how they seck consensus or compeomise
10 determine next actions.

Callsboration varies by edhacator role, For
instance, classeoom cdecacors might participate
in school-based cellaborative incairy teams to
implemen, support, and idence-based

person o virtual, and adherence to shared noems
that support the learning cycle, such as ti for
reflection and being transpascat sbout gaaks and
daea.

Educatoes align their leasning goals across tcams

as well 35 t0 school, districe, 3nd system prioricics

o cneure that callsborative keaming is directly

tied to impeoving sudent outcomes. Educators

use peotocels, templates, nd tools 1o suppert

the development and use of shared language.

engagement of wakeholders and poSicymakers. and
hoads For colle tas d analyzing d.

and cvidenc.
the importance of

and inclusive instructional srategics to achicve the

poal of academsic saccess for each student. School

or district leaders mighe collaborare in & nerwork

10 collaboratively analyze which of their collective

elfioets huve an impact and should be continecd.
At every level, eduscatons use established

LEARNING FORWARD

«.u.a.n; erusting selacionships to build a
culeure of collsborative inguiry. They seudy what
contributes to trust and why trast is important
amang educators as well as with families and
carcgiven. stodents, and commusity memben.
They recageine that cesblishing trust smosg peers
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Educators comit %0 engaging in 2 formative
ascwsment process of their own learning s well 2 to
shased eeflection. They sho commit to being reliable,
constructive colicagues who facus ea how theis

B
K. & Hunter, A. (2016). Bownd PD: Tescher
profesional inarming in Wigh-peorming sytews
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Explicit, inclusive equity standards
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Equity Practices

Professional learning results in equitable and
excellent outcomes for all students when
educators understand their students’
historical, cultural, and societal contexts,
embrace student assets through instruction,
and foster relationships with students, families,
and communities.

Educators engage in professional learning that helps
them create high-quality learning experiences for all
students, honoring all aspects of identity students bring
to the school. Educators build capacity to serve the
whole child, deepening their understanding of who their
students are and how their life experiences and
identities impact what they need at school. Educators
learn to recognize each student'’s strengths and
personalize learning to maximize impact on a range of
student outcomes.

Links to other standards

Educators use the Standards for Professional
Learning together to inspire and drive improvement.
Each of the 11 standards connects to the other
standards to support a high-functioning learning
system. Here are some of the ways the Equity

Educators who plan, facilitate, and design professional o e T T O e A TR

learning at the system and school levels hold primary
responsibility for creating job-embedded, collaborative The Curriculum, Assessment, and Instruction
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Additional resources

Visit standards.learningforward.org for resources useful for sharing, studying, and
implementation of Standards for Professional Learning*

learningorward 7

Resources include: s ot -

ACTIONGUIDES v  RESEARCH POLICY FAQS v ABOUT v

Role-based action guides Standards for

Professional Learning

Revised
Learning Forwar

Innovation configuration maps

Quick-start guide

Research resources

Policy tools

* Some resources are available in full to anyone who visits standards.learningforward.org, while others require membership in
Learning Forward.

standards.learningforward.org 21
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Challenge

Educators have studied the standards but
are unsure what professional learning “looks
like” when multiple standards are

Implemented.

standards.learningforward.org




Standards vignette
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THE PROFESSIONAL LEARNING ASSOCIATION

Standards
for Professional
Learning

STANDARDS VIGNETTE:

ADVANCING EQUITY THROUGH
COLLABORATIVE INQUIRY

About this resource

The purposes of this vignette are to help educators:

«  Envision what professional leaming aligned with

or informed by Standards for Professional Learning
looks like in a real-world setting; and

Consider how standards-based professional learning

can address essential school, district, and regional
challenges,

Suggestions for use

the following vignette of a fictional 1. Read the following vignette, using the prompts
that follow to track notes, insights, and questions
for subsequent conversations.

2. Note o highlight where you see direct or indirect
evidence of Standards for Professional Learning
throughout the narrative. While themes from

Culture of Collaborative Inquiry, Equity Practices,
and Curriculum, and

o illustrate how Standards
for Professional Learning can
guide the work of educators

seeking to advance equity for

educators and students in diverse

settings, Learning Forward created

school-level history department. The
narrative is based on real experiences

to depict how implementing

standards-based professional learning
standards are prominent, aspects of most

standards are present to depict a systems approach
to impl g high-quality pe | learning.
transformation or a checklist to be 3. Use the notes and insights to inform a team
discussion or individual reflection to lead to deeper
understanding and shared actions.

is a journey, rather than an overnight

completed.

LEARNING FORWARD
standards.learningforward.org

NG UP COLLABORATION FOR
cT

ucators at the Claremont

{ary School in British Columbia
dertaking an effort to improve
rinstruction, and Leo Ganatra is
center of the work to identify and
s inequities of learning experiences
1 students, As the history

ment chair, he connects district
ovincial goals to the prioritics
shed by the school’s educarors.
though the school has a long-
shed culture of collaborative

1g. teacher interviews reveal
laboration in some cases has

e more about compliance

aared learning about educator

e impacting student outcomes.

ra is confident that the provincial
y to integrate the First Peoples
sles of Learning can be an

unity to improve certain parts
curriculum. The First Peoples
sles of Learning outline clements
hing and learning common to
lation societies. While Ganatra
that there is a range among the
“in terms of comfort with change

miliarity with the province's
priorities, he also sees this as an
unity to reinvigorate educator
sration. As he and some of the
carning leaders in his schools have
=d what constitutes high-quality
iional learning, they've undertaken
1 of Learning Forward's Standards
sfessional Learning. Ganatra

ces the standards to guide how his
ment will structure, implement,
ng.

of the school year,

aluate professional learn
the beginn
ra convenes his department to

i their current work and plans for
ure. In the first meeting, educators
sh their shared commitment to
ving learning for all students and

it to sharing their expertise 1o

t each learner’s process as they

» collective responsibility for each
t within their classrooms. They

learning journey. They then discuss the
collaborative inquiry process they will
use to define their problem of practice
and identify the set of strategies they will
collectively test and refine.

INCORPORATING CULTURALLY
INCLUSIVE PRACTICES

When they next meet a month later,
Ganatra raises the question about how
the department can best address the
First Peoples Principles of Learning. The
educators engage in honest discus
about competing demands for teachers’
time and energy and the fact that this
is not something they have discussed
before as part of their day-to-day work.
After discussion, the teachers agree that
if there is to be a shift in the school’s

on

ay:

culture so that each student feels that

his or her academic and personal growth
matrers, the educators must ensure their
instruction is more culturally supportive
and hold each other accountable to their
shared commitment to inclusiveness.

The team begins by asking each

other a series of questions, such as: What
do we do already to address the First
Peoples? Are there successful strategies

we should keep? What needs to change
to address the challenge? How do we
know the change we are making is
actual improvement? How will we know
we are successful? Ganatra pledges to
support the team throughout subsequent
discussions and reminds them they will
need 1o address their own beliefs and
mindsets as they shift practices to ensure

more bl )

learning for th
and their students.

As their meetings continue, the team
develops a plan for addressing a problem
of practice focused on building capacity
to address the diversity of cultures and
history of British Columbia’s Aboriginal
peoples, which aligns with the provincial
priorities and is directly relevant to
their own commitment to increasing
understanding of First Nations peoples
among all students.

improvement principles, collect data
they can reflect on together to assess
progress. They adopt a team learning
cycle that starts with dara abour needy
continues with setting goals tied to
their learning and that of their studen|
outlines new instructional strategies t
test, and includes assessment of impad
in order to continue to refine actions
ongoing improvement. The team aligy
its professional learning goals to schod
and district priorities and refines its pl
to ensure that the professional learnin|
is directly tied to improving student
ourcomes.

History team members ask each
other challenging questions about
impact and relevance, such as: Are wel
sure this lesson plan adequarely conve
the complexity of British Columbia’s
First Nations cultural diversity? Have|
ies

we created authentic opportu
for students to share about their own
backgrounds and local contexts?
“The content of the discussion varies
over the next year, bur the process of
collaborative examination is consisten)
‘Throughout the year, Ganatra is &
intentional abour focusing the team’s
learning on how the learning cycle itsf
operates and why various aspects of ol
process are essential to achieving the
results they seek. He also taps a couplj
of teammates to serve in facilitator rol
offering them support to become skill
facilitators and to assist their peers in
strengthening their knowledge, skills,
and practices to collaborate effectively
Ganatra sees they are making

progress on the question of how the
department can best address the First
Peoples Principles of Learning. He
also observes that some team member]
struggle to define their own learning
path within the collaborative process.
Leigh Mantavas, a new teacher tol
team, is unsure about her pedagogical
skills for eliciting student voice in the|
classroom and sometimes struggles to|
incorporate some of the team’s new
instructional strategies. She asks her

experienced colleague offers to join her,
noting that they could take the course
on their own but share and reflect

together periodically. Ganatra recognizes
that what they learn from the course
will help keep the team up to date, so

he invites them to lead the professional
learning community mecting in a

few months to discuss what they have
learned with the whole team.

At the other end of the carcer
continuum, Michael Matthewson is an
experienced teacher who is skilled a
engaging his students with new content.
He has been frustrated by the time it
takes to develop a shared problem of
practice and agree on a series of iterative

Standards for Professional Learning work

within a framework of three categories:
The Rigor
standards describe the essential content of
adult leaming that leads to improved student
outcomes.

s Content for Each Learner

The Transformational Processes standards
describe process elements of professional
learning, explaining how educators leam in
ways that sustain significant changes in their
knowledge, skills, practices, and mindsets.

The Conditions for Success standards describe
aspects of the professional leaming context,
structures, and cultures that undergird high-

cycles. He's not always sure what he

is gaining from these collaborative
discussions. But because he has agreed
to trust the process, he engages in the
discussion with Mantavas as she shares
what she has learned about strategies
to draw out quicter students through
storytelling.

Matthewson realizes that this is an
area in need of improvement in his own
classes and implements an adaptation
of the approach as the year progresses.
After a few months of observing
previously reticent students engaging
in classroom discussions, Matthewson
shares this progress with the team,
reinforcing both the value of the

Prompts for discussion and reflection:

What critical school, district, and regional challenges are present?

and

What
growth?

quality professional learning.

individs 4 |

I learning Mantav:

but also the value of the collaborative
discussions about pedagogical skills.
Marthewson also reflected with the
team how his learning experience
demonstrated to him that changing

his practices ended up influencing his
beliefs, opening his eyes t the variety of
ways change happens for learners.

Both educators have improved
their skills, their sense of efficacy, and
their trust in the power of collaborative
learning. In turn, they have improved
the knowledge and efficacy of their
colleagues and made great progress
toward improving the culture of the
school for the benefit of all learners.

iented actions do you see in the vignette? Where do you see room for

Which Standards for Professional Learning do you see reflected? Note key phrases that represent the

standards at work.

What ideas, questions or concerns does the vignette spark for your work in your context?

e 3 standards Jeamingforward.org
colleagues for guidance and

about an online course that she can rake

LEVERAGING LEARNING CYCLES
The team zeroes in on a plan o
incorporate additional content over

hat open discussion, productive
conflict, and the freedom to fail will
advance their practice. They commit

at her convenience.

1o support one another through this several weeks and, true to continuous The team offers suggestions and an

standards.learningforward.org 23



andards vignettes

learningforward

THE PROFESSIONAL LEARNING ASSOCIATION

Standards
for Professional
Learning

learnindorviard

THE PROFESSIONAL LEARNING ASSOCIATION

Standards
for Professional
Learning

learningorward

THE PROFESSIONAL LEARNING ASSOCIATION

Standards
for Professional
Learning

STANDARDS VIGNETTE:
ACHIEVING THE FULL BENEFIT

SENECLRRIEULON STANDARDS VIGNETTE:

LEADING LEARNING FOR STUDENTS

AND EDUCATORS STANDARDS VIGNETTE:

SUSTAINING PROFESSIONAL LEARNING
ACROSS TIME AND SPACE

About this resource

The purposes of this vignette are to help educators:
Envision what professional learning aligned with
or informed by Standards for Professional Learning
looks like in a real-world setting: and

Consider how standards-based professional leamin:
can address essential school and district chall

o illustrate how Standards

for Professional Learning

can guide the work of
About this resource

The purposes of this vignette are to help educators:

o illustrate how Standards
educators seeking to advance

for Professional Learning
Envision what professional leaming aligned with

equity for educators and students in
diverse settings, Learning Forward
created the following vignette of

a fictional district. The narrative is
based on real experiences to depict
how implementing standards-
based professional learning is a
journey, rather than an overnight
transformation or a checklist to be

completed.

Suggestions for use

Read the following vignette, using the prompts
that follow to track notes, insights, and questions.
for subsequent conversations.

Note or highlight where you see direct or indirect
evidence of Standards for Professional Learning
throughout the narrative. While themes from
Culture of Collaborative Inquiry, Equity Practices,
and Curriculum, Assessment, and Instruction
standards are prominent, aspects of most
standards are present 1o depict a systems appr
to imp ing high-quality prof lean
Use the notes and insights to inform a team
discussion or individual reflection to lead to
understanding and shared actions.

LEARNING FORWARD
standards.earningforward.org

standards.learningforward.org

can guide the work of
educators seeking to advance
equity for educators and students in
diverse settings, Learning Forward
created the following vignette of
a fictional district. The narrative is
based on real experiences to depict
how implementing standards-
based professional learning is a
journey, rather than an overnight
transformation or a checklist to be

completed.

or informed by Standards for Professional Leaming
looks like in a real-world setting; and

+ Consider how standards-based professional learning
can address essential school and district challenges.

Suggestions for use

1. Read the following vignette, using the prompts
that follow to track notes, insights, and questions
for subsequent conversations.

2. Note or highlight where you see direct or indirect
evidence of Standards for Professional Leaming
throughout the narrative. While themes from
Resources, Leaming Designs, Equity Drivers, and
Leadership standards are prominent, aspects
of most standards are present to depict a
systems approach to implementing high-quality
professional learning.

3. Use the notes and insights to inform a team
discussion or individual reflection to lead to deeper
understanding and shared actions.

LEARNING FORWARD
standards.learningforward.org

o illustrate how Standards

for Professional Learning can

guide the work of educators
seeking to advance equity for
educators and students in diverse
settings, Learning Forward created
the following vignette of a fictional
regional service center. The narrative
is based on real experiences to
depict how implementing standards-
based professional learning is a
journey, rather than an overnight
transformation or a checklist to be

completed.

About this resource

The purposes of this vignette are to help educators:

+ Envision what professional leaning aligned with
or informed by Standards for Professional Learning
looks like in a real-world setting; and

+ Consider how standards-based professional learning
can address essential school, district, and regional
challenges.

Suggestions for use

1. Read the following vignette, using the prompts
that follow to track notes, insights, and questions
for subsequent conversations.

2. Note or highlight where you see direct or indirect
evidence of Standards for Professional Leamning
throughout the narrative. While themes from
the Implementation, Resources, and Curriculum,
Assessment, and Instruction standards are
prominent, aspects of most standards are present
to depict a systems approach to implementing
high-quality professional leaming.

3. Use the notes and insights to inform a team
discussion or individual reflection to lead to deeper
understanding and shared actions.

LEARNING FORWARD
standards.learningforward.org
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Purpose

* To help educators envision what professional

learning aligned with or informed by standards
looks like.

* To help educators picture the standards in action
in a real-world setting.

* To help educators consider how standards-base

professional learning can address essential
challenges.

experienced colleague offces to join her,
noting that they could take the course
o0 their own but share and reflect
wgether periodicall
dhat what they learn from the course

Gasatra recognizes

will help keep the team up to date, s0
he Invites theen o Jead the professional
learnirg community mecting in a
few months to discuss what they have
learned with the whole team.

At the other end of the career
continuam, Michael Matthewson is an

.

experienced teacher who is skifled
engaging his scudents with new content.
He has been frustrated by the time it
takes to develop a shared problem of
peactice and agree on & series of Irerative

Prompts for discussion and refle
What aritical school, district, and regional challenges af

What strengths and improvement-oriented actions do.
growth?

Which Standards for Professional Learning do you see

standards at work

What Ideas, questions or concerns does the vignette sgi

Standards for Professional Learning work
within a framework of three categories:
The ’ ’
standards descrion the essential content of
30Uk leaming that keads to rmproved studen
atcome
The Transformational Processes standards
orcribe process eements of peofessicnal
laarming, explaining how echucators keaen in
ways that sustan sgnificant changes in their
knowiedge, shulls, practices, and mindsets.
The Comditions for Success standards describe

aspects of

cyckes. He's not abwd
is gaining from thes
discussions. But bed
0 st the process,
discussion with Mar
what she hus learned
to draw oue quicter
storytelling.
Matchewsan real
area in need of impr|
clavses and impleme
of the approach as ¢
After a few months
peeviouly ecticent o
in classroon discuss
shaes chis progress
reinfoecing both the

TUNING UP COLLABORATION FOR
IMPACT

Educators at the Claremont
Sccondary School in British Columbia
are undertaking an effort to imprave
history instruction, and Leo Ganatea is
at the center of the work 1o identify and
address inequities of learn
among studenes. As the hi
depantment chair, he connecrs districe
and provincial goals to the priog
established by the school’s educators.

Although the school has a long;
established culture of collaborative

learning, teacher interviews reveal
that collaboration in some cases has
become more abou compliance
than shared kearning sbout educator
practice impacting student outcomes.
Ganatra is confident that the pr
priority to integrate the First Peoples
Principles of Learning ¢

opportunity to improve certal

incial

be an

pars
of the curriculum. The First Peoples
Principles of Learn
of teaching and learing common to
First Nation socictics. Whike Ganatra
knows that there ks a range among, the
rt with change
and famsiliarity with the province's

equity priorities, he ako sces this as an

outhine elements

faculty in terms of com!

opportunity to reinvigorate educator
collaboration. As he and some of the
other learning leaders in his schools have
explored what constitutes high-quality

a study of Learning Forward's Standasds

for Professional Learning, Ganatra
embraces the seandards o guide how his

and cvaluate professional learr

At the beginning of the school year,
Ganatra convenes his department to
discuss their current work and plans for
the future. In the first meeting, educators
establish their shared commitment to
improving bearning for all studenes and
commit to sharing their expertise to
support cach e

ner’s process as they
assume collective responsibility for cach
student within their classrooms. They

agree that open discussion, productive

d the freedom o fail will

conflics,
advance their practice. They commit
to support one another through this

learning journey. They then discuss the
collaborative inquiry process they will
use to define their problem of practice
and identify the set of strategics they will
collectively test and refine.

INCORPORATING CULTURALLY
INCLUSIVE PRACTICES
When they next meet 2 month later,

Ganatra raises the question about how

the department can best address the
First Peoples Principles of Learning. The

educa

about competing demands for teachers

oes engage in honest discu

time and energy and the facr char chis
s not something they have discussed
before s part of their day-to-day work
After discussion, the teachers agree that
i there is 10 be a shift in the school's
culture o thar each student fecls thar
his or her academic and personal growth
matters, the educators must ensure their
instruction is more culturally supportive
and hold each ocher accountable to theie
shared
The team begins by asking cach
other a serics of questions, such ax What
do we do already to address the First
Peoples? Are there successful strategics
we should keep? What needs to change
to address the challenge? How do we

mitment to inclusiveness.

know the change we are making is
actual improvement? How will we know
we are successful? Ganatra pledges to
support the team throughout subsequent
di
nced to address their own beliefs and

ussions and reminds them they will

mindsess as they shift practices to ensure
more equitable learning for themselves
and their students

As their meetings continue, the team
develops 2 plan for addressing a problem
of practice focused on building capacity
o address the divensity of cultures and
histoey of British Columbia’s Aboriginal
peoples, which aligns with the provincial
priorities and is directly relevant to
their own commitment to increasing
understanding of First Nations peoples

amoag all students.

LEVERAGING LEARNING CYCLES
The team zeroes in on 3 plan to

incorporate additional content over

several weeks and, true to continuous

improvement principles, collct data
they can reflect on together to assess
progress. They adope a team learning
cycle that starts with data about needs,
continues with setting goals tied to
theit learning and that of their students,
outlines new instructional strategies to
test, and includes assessment of impact

rder to continue to refine ons for

agoing improvement. The team aligns
its professional learning goals to school
and districe peiorities and refines its plan
to ensure that the professional kearning
is directly tied to improving student
outcomes

History team members ask each
other challenging questions about
impact and relevance, such as: Are we
sure this lesson plan adequately conveys
the complexity of Beitish Columbia's
First Nations cultural diversity? Have
we created authentic opportunitics
foe students o share about their own
backgrounds and local contexts?
The content of the discussion varies
over the next year, but the process of
collaborative cxamination is consistent.

Throughout the year, Ganatra is also
intentional about focusing the team's
learning on how the learing cycle itself
operates and why various aspects of the
process are essential to achieving the

results they seck. He also taps a couple

of teammates to serve in facilitator roles,
offering them support to become skilled
Facilitators and to awist their peers in
strengrhening theie knowledge, skills,
and practices t collaborate effectively
Ganatra sees they are making
progress on the question of how the
department can best address the Fiest
Peoples Principles of Learning. He
also observes that some team members
strugghe to define their awn learning

path within the collaborative process
Leigh Mantavas, a new teacher to the
team, is unsure about her pedagogical
skills for eliciting student voic
classroom and sometimes strugghes to

the

incorporate some of the team’s new
instructional strategies. She asks her
colleagues for guidance and suggestions

about an oalin urse that she can take

at her convenienc
The team offers suggestions and an
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Action steps

* Read the vignette once for a holistic picture.
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[of strategics they will  cycle that starts with data sbout peeds,
refine. continues with setting goals tied to
theit learning and that of their students,
B CULTURALLY outlines new instructional strategies to
[TICES test, and includes assessment of impact

o illustrate how Standards About this resource

The purposes of this vignette are to help educators:

o Identify challenges within the system’s context

for Professional Learning can meet a month later,  in order to continue to refine actions for
= Emvision what professiona leaming abgned with or Riestion about how  ongoing improvement. The team aligns
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narrative is based on real experiences and personal growth  Firse Natioas culrural diversity? Have

evdence of Standards for Professceal Learning
bes must csure their e created authentic opportunities

theoughout the narrative. While themes from
the Culture of Collaboeative Inquiry, Curriculum,
Assessment, and Instruction, and Equity Practices

to depict how implementing

leuleurally supportive  foe students to share about their own

accountable 1o their  backgrounds and local contexts?

the story.

standards-based professional learning

Standards are peominent. aspects of most to inclusiveness The content of the discussion varies
is a journey, rather than an overnight Standards are present to depict & systems spproach s by asking cach over the next year, but the process of

v Btions, such s What  collaboeative examination is consistent.
transformation or a checklist to be 3. Use the motes and insights 10 infoem a team address the First Throughout the year, Ganatra is also

discussion or inddual refiection to kead to deeper Baccessful strategies  intentional about focusing the team's

* With a team, discuss what you can learn from the S = St

fe are making i process are essential to achicving the

k2 How will we know  results they seck. He also taps a couple

LEARNING FORWARD

similarities and differences between the scenario e S

and your context.

* Integrate the learning as you develop or revise
your system’s plan for professional learning.

for Professional Leaming. Ganatra
embraces the standards to guide how his
department will structure, implement,
and evaluate professional learning.

At the by of the school year,
Ganatra convenes his department to

discuss their current work and plans for
educators
tment to

the future. In the first

establish their shared

improving bearning for all seudents and

commit to sharing their expertise to

support cach bearmer's process as they

assume collective responsibility for cach
student within their classrooms. They
agree that open discussion, productive
conflice, and the freedom to fail will
advance their practice. They commit

to support one another through this

mindsces as they shift practices o ensure
more equitable learning for themselves
and their students.

As their mcetings continue, the team
develops a plan for addressing a problem

of practice focused on building capacity
o address the divensity of cultures and
histoey of British Col
peoples, which aligns with the peovi
priosities and is directly relevant to
thy

Aboriginal

wh commitment to increasing
canding of First Nations peoples

amoag all students

LEVERAGING LEARNING CYCLES

The team zeroes in on  plan to

incorporate additional content over

several weeks and, true to continuous

and practices to collaborate effectively
Ganatra sees they are making
progress on the question of bow the
department can best addres the First
Peoples Principles of Learning. He
also observes that some team members
strugghe to define their own learning
path within th

process.
Leigh Mantavas, a new teacher to the
team, is unsure about her pedagogical
skills for eliciting student voice in the
classroom and sometimes strugghes to

of the team’s new

incorpoeate som
instructional strategies. She asks her
colleagues for guidance and suggestions
about an oaline course that she can take
at her coavenience.

The team offers suggestions and an




UNING UP COLLABORATION FOR
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Secondary School in British Columbia
are undertaking an effort to improve
history instruction, and Leo Ganatra is
at the center of the work to identify and
address inequities of learning experiences
among students. As the history
department chair, he connects district
and provincial goals to the priorities
established by the school’s educators.
Although the school has a long-
established culture of collaborative
learning, teacher interviews reveal
that collaboration in some cases has
become more about compliance
than shared learning about educator
practice impacting student outcomes.
Ganatra is confident that the provincial
priority to integrate the First Peoples
Principles of Learning can be an
opportunity to improve certain parts
of the curriculum. The First Peoples
Principles of Learning outline elements
of teaching and learning common to
First Nation societies. While Ganatra
knows that there is a range among the
faculty in terms of comfort with change
and familiarity with the province’s
equity priorities, he also sees this as an
opportunity to reinvigorate educator
collaboration. As he and some of the
other learning leaders in his schools have
explored what constitutes high-quality

Observe headers for signals

learning journey. They then discuss the
collaborative inquiry process they will
use to define their problem of practice
and identify the set of strategies they will
collectively test and refine.

CORPORATING CULTURALLY
LUSIVE PRACTICES
later,
Ganatra raises the question about how
the department can best address the
First Peoples Principles of Learning. The
educators engage in honest discussion
about competing demands for teachers’
time and energy and the fact that this
is not something they have discussed
before as part of their day-to-day work.
After discussion, the teachers agree that
if there is to be a shift in the school’s
culture so that each student feels that
his or her academic and personal growth
matters, the educators must ensure their
instruction is more culturally supportive
and hold each other accountable to their
shared commitment to inclusiveness.
The team begins by asking each
other a series of questions, such as: What
do we do already to address the First
Peoples? Are there successful strategies
we should keep? What needs to change
to address the challenge? How do we
know the change we are making is
actual improvement? How will we know
we are successful? Ganatra pledges to
support the team throughout subsequent

improvement principles, collect data
they can reflect on together to assess
progress. They adopt a team learning
cycle that starts with data about needs,
continues with setting goals tied to

their learning and that of their students,
outlines new instructional strategies to
test, and includes assessment of impact
in order to continue to refine actions for
ongoing improvement. The team aligns
its professional learning goals to school
and district priorities and refines its plan
to ensure that the professional learning
is directly tied to improving student
outcomes.

History team members ask each
other challenging questions about
impact and relevance, such as: Are we
sure this lesson plan adequately conveys
the complexity of British Columbia’s
First Nations cultural diversity? Have
we created authentic opportunities
for students to share about their own
backgrounds and local contexts?

The content of the discussion varies
over the next year, but the process of
collaborative examination is consistent.

Throughout the year, Ganatra is also
intentional about focusing the team’s
learning on how the learning cycle itself
operates and why various aspects of the
process are essential to achieving the
results they seek. He also taps a couple
of teammates to serve in facilitator roles,
offering them support to become skilled
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UNING UP COLLABORATION FO
PACT

Secondary School in British Columbia
are undertaking an effort to improve
history instruction, and Leo Ganatra is
at the center of the work to identify and
address inequities of learning experiences
among students. As the history
department chair, he connects district
and provincial goals to the priorities
established by the school’s educators.
Although the school has a long-
established culture of collaborative
learning, teacher interviews reveal
that collaboration in some cases has
become more about compliance
than shared learning about educator
practice impacting student outcomes.
Ganatra is confident that the provincial
priority to integrate the First Peoples
Principles of Learning can be an
opportunity to improve certain parts
of the curriculum. The First Peoples
Principles of Learning outline elements
of teaching and learning common to
First Nation societies. While Ganatra
knows that there is a range among the
faculty in terms of comfort with change
and familiarity with the province’s
equity priorities, he also sees this as an
opportunity to reinvigorate educator
collaboration. As he and some of the
other learning leaders in his schools have
explored what constitutes high-quality

learning journey. They then discuss the
collaborative inquiry process they will
use to define their problem of practice
and identify the set of strategies they will
collectively test and refine.

CORPORATING CULTURALLY
LUSIVE PRACTICES
later,
Ganatra raises the question about how
the department can best address the
First Peoples Principles of Learning. The
educators engage in honest discussion
about competing demands for teachers’
time and energy and the fact that this
is not something they have discussed
before as part of their day-to-day work.
After discussion, the teachers agree that
if there is to be a shift in the school’s
culture so that each student feels that
his or her academic and personal growth
matters, the educators must ensure their
instruction is more culturally supportive
and hold each other accountable to their
shared commitment to inclusiveness.
The team begins by asking each
other a series of questions, such as: What
do we do already to address the First
Peoples? Are there successful strategies
we should keep? What needs to change
to address the challenge? How do we
know the change we are making is
actual improvement? How will we know
we are successful? Ganatra pledges to
support the team throughout subsequent

improvement principles, collect data
they can reflect on together to assess
progress. They adopt a team learning
cycle that starts with data about needs,
continues with setting goals tied to

their learning and that of their students,
outlines new instructional strategies to
test, and includes assessment of impact
in order to continue to refine actions for
ongoing improvement. The team aligns
its professional learning goals to school
and district priorities and refines its plan
to ensure that the professional learning
is directly tied to improving student
outcomes.

History team members ask each
other challenging questions about
impact and relevance, such as: Are we
sure this lesson plan adequately conveys
the complexity of British Columbia’s
First Nations cultural diversity? Have
we created authentic opportunities
for students to share about their own
backgrounds and local contexts?

The content of the discussion varies
over the next year, but the process of
collaborative examination is consistent.

Throughout the year, Ganatra is also
intentional about focusing the team’s
learning on how the learning cycle itself
operates and why various aspects of the
process are essential to achieving the
results they seek. He also taps a couple
of teammates to serve in facilitator roles,
offering them support to become skilled
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UNING UP COLLABORATION FOR
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Secondary School in British Columbia
are undertaking an effort to improve
history instruction, and Leo Ganatra is
at the center of the work to identify and
address inequities of learning experiences
among students. As the history
department chair, he connects district
and provincial goals to the priorities
established by the school’s educators.
Although the school has a long-
established culture of collaborative
learning, teacher interviews reveal
that collaboration in some cases has
become more about compliance
than shared learning about educator
practice impacting student outcomes.
Ganatra is confident that the provincial
priority to integrate the First Peoples
Principles of Learning can be an
opportunity to improve certain parts
of the curriculum. The First Peoples
Principles of Learning outline elements
of teaching and learning common to
First Nation societies. While Ganatra
knows that there is a range among the
faculty in terms of comfort with change
and familiarity with the province’s
equity priorities, he also sees this as an
opportunity to reinvigorate educator
collaboration. As he and some of the
other learning leaders in his schools have
explored what constitutes high-quality

learning journey. They then discuss the
collaborative inquiry process they will
use to define their problem of practice
and identify the set of strategies they will
collectively test and refine.

CORPORATING CULTURALLY
LUSIVE PRACTICES
later,
Ganatra raises the question about how
the department can best address the
First Peoples Principles of Learning. The
educators engage in honest discussion
about competing demands for teachers’
time and energy and the fact that this
is not something they have discussed
before as part of their day-to-day work.
After discussion, the teachers agree that
if there is to be a shift in the school’s
culture so that each student feels that
his or her academic and personal growth
matters, the educators must ensure their
instruction is more culturally supportive
and hold each other accountable to their
shared commitment to inclusiveness.
The team begins by asking each
other a series of questions, such as: What
do we do already to address the First
Peoples? Are there successful strategies
we should keep? What needs to change
to address the challenge? How do we
know the change we are making is
actual improvement? How will we know
we are successful? Ganatra pledges to
support the team throughout subsequent

improvement principles, collect data
they can reflect on together to assess
progress. They adopt a team learning
cycle that starts with data about needs,
continues with setting goals tied to

their learning and that of their students,
outlines new instructional strategies to
test, and includes assessment of impact
in order to continue to refine actions for
ongoing improvement. The team aligns
its professional learning goals to school
and district priorities and refines its plan
to ensure that the professional learning
is directly tied to improving student
outcomes.

History team members ask each
other challenging questions about
impact and relevance, such as: Are we
sure this lesson plan adequately conveys
the complexity of British Columbia’s
First Nations cultural diversity? Have
we created authentic opportunities
for students to share about their own
backgrounds and local contexts?

The content of the discussion varies
over the next year, but the process of
collaborative examination is consistent.

Throughout the year, Ganatra is also
intentional about focusing the team’s
learning on how the learning cycle itself
operates and why various aspects of the
process are essential to achieving the
results they seek. He also taps a couple
of teammates to serve in facilitator roles,
offering them support to become skilled




Acknowledge successes

experienced colleague offers to join her,
noting that they could take the course
on their own but share and reflect
together periodically. Ganatra recognizes
that what they learn from the course
will help keep the team up to date, so

he invites them to lead the professional
learning community meeting in a

few months to discuss what they have
learned with the whole team.

At the other end of the career
continuum, Michael Matthewson is an
experienced teacher who is skilled at
engaging his students with new content.
He has been frustrated by the time it
takes to develop a shared problem of
practice and agree on a series of iterative

cycles. He’s not always sure what he

is gaining from these collaborative
discussions. But because he has agreed
to trust the process, he engages in the
discussion with Mantavas as she shares
what she has learned about strategies
to draw out quieter students through
storytelling.

Matthewson realizes that this is an
area in need of improvement in his own
classes and implements an adaptation
of the approach as the year progresses.
After a few months of observing
previously reticent students engaging
in classroom discussions, Matthewson
shares this progress with the team,
reinforcing both the value of the

individual learning Mantavas undertook
but also the value of the collaborative
discussions about pedagogical skills.
Matthewson also reflected with the
team how his learning experience
demonstrated to him that changing
his practices ended up influencing his
beliefs, opening his eyes to the variety of
ways change happens for learners.

Both educators have improved
their skills, their sense of efficacy, and
their trust in the power of collaborative
learning. In turn, they have improved
the knowledge and efficacy of their
colleagues and made great progress
toward improving the culture of the
school for the benefit of all learners.




Behind the Scenes:
Real world
scenarios for
Implementing
standards

w/Elizabeth Foster
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Challenge

Educators are unsure how to enact the
standards in their specific daily work with

implementing professional learning.



What is an
Innovation

Configuration
map?

Hall and Hord, (2011). Implementing change:

Patterns, principles, and potholes. Boston:
Allyn & Bacon.

An Instrument used to
define and measure
implementation of a
new program or
practice
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Innovation Configuration maps

Curriculum, Assessment, and Instruction IC map

Professional learning results in equitable and excellent outcomes for all students when educators prioritize high-
quality curriculum and instructional materials for students, assess student learning, and understand curriculum and
implement through instruction.

Desired outcome:

Purpose

Builds own and others’ capacity
equitable learning opportunities for all students.

policy and gui high-quality curri pr

Develops, in collaboration Develops, in collaboration Develops, in collaboration Develops, in collaboration
with curmculum leaders, with curriculum leaders, ith lead ith leaders,
. . own, system and school own and system 1 leaders’ inoofthe |
. leaders’, and all staff's and school leaders’
of the of the
O Nnelp eaucators envision wnat the standaaras ety | Sroe
curriculum as identified by curriculum as identified by
research research. leamingforviard

Builds, in collaboration
with curriculum leaders,
own and system and
school leaders’ capacity
to develop policy for high-
quality curriculum that
inchudes the definition of,
criteria for, rationale for,
and responsibilities for
high-quality curriculum and
instructional materials.

look like when enacted by individuals in systems
and schools.

Builds, in collaboration
with curriculum leaders,
own and system and
school leaders’ capacity

* To support planning, implementation, monitoring,
and evaluation of professional learning.

to develop policies and
guidelines that mitigate
bias in identifying,
adopting, or developing
high-quality curriculum and
instructional materials.

Builds, in collaboration
with curriculum leaders,

Builds, in collaboration
with curriculum leaders,
own and system leaders’
capacity to develop policy
for high-quality curriculum
that includes the definition
of, criteria for, rationale

for, and responsibilities for
high-quality curriculum and
instructional materials.

Builds, in collaboration
with curriculum leaders,
own and system leaders’
capacity to develop
policies and guidelines that
mitigate bias in identifying,
adopting, or developing
high-quality curriculum and
nstructional materials.

Builds, in collaboration with
curriculum leaders, own

guidelines, and practices for
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for the
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Implementation Strategies
and Innovation Configuration Maps

* To help educators understand how their DrmmT | S S b D i T s

system's policy, guidelines,
and practices for high
quality curriculum.

high-quality curriculum,

responsibilities and actions with professional
learning align to with the responsibilities of others.
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Previewing the Action Guide for the Superintendent

o Become a member today! BRI TR WY NI MR oF TTT T 8
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THE PROFESSIONAL LEARNING ASSOCIATION
THE PROFESSIONAL LEARNING ASSOCIATION

Key roles and responsibilities for superintendents

= Menu Search E
hese key roles and responsibilities, aligned to each frame within the standards, are not meant to be used as an
all-inclusive checklist but rather to drive critical actions to achieve system goals and priorities. They complement
HOME STANDARDS v OVERVIEW v  ACTIONGUIDES v  RESEARCH ABOUT v and support the responsibilities of educators in other roles. Collab with other ed is embedded in many

of these responsibilities. Learning Forward recognizes that leaders of school systems or local education agencies may

Action Guide: Superintendent G U | D E mm,«m

fo r the - Learn about student and family and lif and their potential impact
Created for educators in multiple roles, Action Guides are intended to support educators in on teaching, learning, and i ions at school.
understanding and fulfilling their responsibilities in putting Standards for Professional Learning S U PE R I NT E N D E NT . d ding and appl I d across the system or district.
into motion in their contexts. - Develop policies to provide high-quality and Is and aligned

assessments.

Each Action Guide outlines high-level responsibilities and includes a tool to help educators + Focus prof 1 on standards and h
identify the first steps they can take to implement standards. Standar ds
Action Guides for those in coach, system/central office, principal, and external partner roles also fOI' Profe§510na.l TRANSFORMATIOthL PR(‘)CESS.E_S
include Innovation Configuration maps, which describe in detail specific behaviors educators LCarnlng S o Riitorical o dystasale Waqaitass SIUS IS YRR I g e
undertake in fulfilling their responsibilities related to standards. - Support and connect educator and leader learning strategies to specific desired learner outcomes.

Superintendents are critical to establishing und susining e B

Download the S intendent Action Guid powerful learning in school systems. Among their many leadership responsibilities, sup QR cupactolprot L coed O
OWT o CUPSHIICNCENLACHOILLHICS ate responsible for advocating for the imp of a high-quality professional learning systef + Sustain inp for long-term change and growth.
achieve the vision and strategic direction of the district or system they lead. A systemic approd
to professional learning is core to improving the practices of educators at all levels to reach thy
Jernvarvrd 5 ultimate goal of improved and accelerated achievement for each and every student in the systd CONDITIONS FOR SUCCESS
Standards for Professional Learning help superintendents understand and advocate for criti + Create a context so professional learning leads to each student having access and opportunity
ACTl O N aspects of high-quality professional learning that leads to excellent teaching and leading practi fotiuorose o
G U | D E for educators and aspirational outcomes for students. For standards to have their intended im + Establish and share a vision for how professional leaming enables educators to achieve system
superintendents serve as lead learners, buikding their own capacity as they create a vision and goe
for the « Provide and advocate for sufficient human and fiscal resources.
SUPERINTENDENT provide resources for a systemwide professional learning system.
« E h across the Itiple dep: or offices that support educators
Standards and teaching and learning.
for Professional « Ady for ad of Standards for Profe I Learning.
Learning LEARNING FORWARD
standards learningforward.org « Prioritize and model learning as a leader.
« Embed llab ! in each ed 's workd:
ACTION GUIDE FOR THE SUPERINTENDENT standardseamingforward.org 5
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Action Guides with Innovation Configuration maps
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Action Guides with Innovation Configuration maps
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Standards Implementation Strategies S =) Imol ion S N
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lﬂ““mg for Standards for Professional Learning Le: . and Innovation Lon g‘.‘m“on a!)s
armning for Standards for Professional Learning
P (o0 s
ways, Y
L i L
oyt o o
Learning Designs Curricul A and Instruction IC map
e o e o e of
Professional learning results in equitable and excellent outcomes for all students when educators set relevant dantsitlill | Professional leaming results In equitable and excellent outcomes for al stiudents when educators priositize high-
" 2 % P e d bt | Quality curriculum and instructional materials for students, assess student learning, and understand curriculum and
and contextualized learning goals, ground their work in research and theories about learning, and implement whober e ekt | | IMplement through instruction.
evidence-based learning designs. ._," i
S pdnd g of
b g e §
PRWARD
pormawd oy
Level 1 (ideal) Level 4 (Entry)
Level 3 Level 4 Entry) 2 ’
Develops, Develops, Develops. Develops,
Builds own and staff’s Builds own and staff's Builds own and staff’s Builds own and staff’s with leader with lead ith curi leaders, ith curi leaders,
capacity to define school, capacity to define school, capacity to define school, capacity to define school, own, system and school own and system own and system leaders’ own Uﬂdm:'*dlng of the
team, and individual goals team, and individual goals team, and individual goals team, and individual goals """::; n:-‘: ‘::""::r’ pchoot leadeer’ inderstinding h°' :’*wl" Vpomce g mf:m"l:y
for professional learning for professional learning for professional learning for professional learning. “"m'd‘po i o?h-ohqualny .n“' wd' o8 o?h sty - ’;’zﬂu aieh »d:::ea b: ay Y
besed on student and based on student AND based on student OR curriculum as identified by | curriculum asidentified by | research.
and research, research.
school priorities. | .
Builds, in collaboration Builds, in collaboration Builds, in collaboration with
Establishes, in Establishes, in Establishes school-based Establishes school-based with ¢ leade: with c leaders, iculum leaders, own
collaboration with diverse collaboration with professional learning goals, professional learning goals, own 'I'l:zﬂ'j" and own !:‘""Yd‘:‘w'“ leaders’ : apacity to “;VP'W Wlﬁy
internal stakeholders, internal stakeholders, including role-specific including role-specific l‘do dﬂ'” elop p:":(;;:';’;w ;o‘r.h:lq:any (“’:’mz‘ ;;nm:; J;m(r:-::
school-based professional school-based professional goals, using analysis and goals, using analysis and quality curicubum that that includes the definition of critedds for, rationate
learning goals. indud‘ing learning goals. includ,ng ’mgpvetaﬁon of data and inlvevpvemion of data and includes the definition of, of, criteria for, rationale for, and mp‘;“b'mm or
role-specific goals, using role-specific goals, using evidence and aligned to evidence. criteria for, rationale for, for, and for h-quality and
analysis and interpretation analysis and i i f ] and ibilities for high-quality curri materials.
of data and evidence and of data and evidence and learning goals. high-quality curri materials.
aligned to systemwide aligned to systemwide instructional materials.
professional learning goals. professional learning goals.
S Builds, in collaboration Builds, in collaboration Builds, in collaboration
g ith curri leade ith Teadk ith lead
Defines, in collaboration Defines, in collaboration Defines th for defining the m and system and ::“ and system leaders’ own capacity to develop
with diverse internal with internal school-based ional for professional school leaders’ capacity capacity to develop policies and guidelines that
stakeholders, the stakeholders, the learning that address the learning that address the to develop policies and policies and guidelines that mitigate bias in identifying,
outcomes for school-based outcomes for school-based types of change needed to types of change needed to qguidelines that mitigate mitigate bias in identifying, adopting, or developing
professional learning that professional learning that achieve the learning goals. achieve the learning goals. biasin identifying, adopting, or developing high-quality curriculum and
address the types of change | address the types of change adopting. or devglopmgm high-quality curriculum and | instructional materials.
needed to achieve the needed to achieve the ol oty materials.
learning goals. learning goals. | e s leaclse
I Builds, in collaboration Builds, in collaboration with Builds, in collaboration Builds, in collaboration
Contextualizes, in Contextualizes, in Contextualizes the Adopts the system’s ith leader i leaders, own ith leads h curri leads
collaboration with diverse collaboration with system’s theory of action theory of action to achieve own, system and school and system and school own and system leaders’ own understanding of the
internal stakeholders, the internal stakeholders, the to achieve school-based school-based learning leaders’, :rd ;n'ﬁ;s mn' unde.nla?qu understanding of l:’e g z:em‘s vo!x’yv Quidelines,
system’s theory of action system’s theory of action learning goals. als. understanding of the system'’s policy, system’s poliy, guidelines, practices for high-
J:‘Khm school-based ‘z achieve sdzol-based s Lo sy"s;em"s“polxz‘ quh-d:llr\es. qguidelines, and practices for and“fxb(es for high- quality curriculum.
learning goals. learning goals. ;mlz'y m'::u::m'g : high-quality e d
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Previewing the Innovation Configuration maps

Become a member today! EREINETIVEENETENY ‘ Career center

learningorvward 7
THE PROFESSIONAL LEARNING ASSOCIATION

= e sacn First, which Second, which standard will you examine?
HOME STANDARDS ¥ HOW AND WHY ACTION GUIDES v RESEARCH ABOUT v role Would you

IC Maps: Levels of Implementation like to see? EQuiy Bractices

The maps below present descriptions of educator practices, by role, across four categories of systemic impact. In 8ystem ICentra|

contrast to many progressio.ns, the practices begin on t!'ne left with the highest degree of impact and F!escend to. Ofﬁce Profess ' onal Ex pe rti se Equ Ity Drive rs Evidence
Level 4. Level 1 (Ideal) practices most fully embody the intent of the correlated Standards for Professional Learning.
Learn more about IC maps here.
m Learning Designs Implementation Equity Foundations
First, which . . .
role would you Second, which standard will you examine?
like to see? Coach Culture of Collaborative Inquiry Leadership Resources
System/Central
Offi H
b Professional Expertise Equity Drivers Evidence EXternal PrOVIder
m Learning Designs Implementation Equity Foundations
Coach
Culture of Collaborative Inquiry Leadership Resources

External Provider
Principal > Curriculum, Assessment, and Instruction

Third, select a construct for the Curriculum, Assessment, and
Instruction standard.

Principal > Curriculum, Assessment, and Instruction

Third, select a construct for the Curriculum, Assessment, and
Prioritize high-quality Assess student Understand Instruction standard.

curriculum and learning to advance curriculum and
instructional materials progress implement through
instruction
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Principal > Curri \, and

Third, select a construct for the Curriculum, Assessment, and
Instruction standard.

Assess student Understand
learning to advance curriculum and
progress implement through
instruction

Principal > Ci

and

Third, select a construct for the Curriculum, Assessment, and

Instruction standard.

Prioritize high-quality Assess student Understand
curriculum and learning to advance curriculum and
instructional materials progress implement through
instruction

Finally, select a desired outcome on the left to see four levels of implementation that
your team can use for clarification and self-evaluation.

Level 3 Level 4 (Entry)

system policy, to
promote
equitable

Builds own
capacity to
develop
school-based

Builds school develop.
leaders’, staff's,
and community
members'
capacity to
contribute to the

aligned with
school-based  system's policy
aligned with guidelines. for high-quality
system'spolicy aligned with  curriculum that
for high-quality  system's policy  includes the
selection of “curriculum that  for high-quality ~ definition of,
high-quality ; curriculum that  criteria for,
curriculum and definitionof,  includes the
instructional  criteria for, definitionof,  and

materials using rationale for,  criteria for, responsibilties
established ~and , rationale for,  for high-quality
criteria responsibilities  and curriculum and

for high-quality  responsibilities  instructional
'unlwlunmﬂ for high-quality materials and

standards.learningforward.org

Finally, select a desired outcome on the left to see four levels of implementation that
your team can use for clarification and self-evaluation.

Level 3

Facilitates
school-based

learning for

on student
assessment
purposes
(including of
learning and
for learning),

school leaders

Level 4 (Entry)

Drilling down into one Innovation Configuration map

Principal > Curri ) and

Third, select a construct for the Curriculum, Assessment, and
Instruction standard.

Prioritize high-quality Assess student
curriculum and learning to advance
instructional materials progress

Outcome
ome

ed Outc

Builds own and
others' capacity

Desired outcomes for multiple roles

to Gea ettidont System/Central Offi | Principal Coach External Provider
formative and e
summative Builds own and Builds own and all | Builds own and Builds own and
assessment data others' capacity to | instructional staff's | colleagues’ clients' capacity to
to inform arange | ing of g of arange
decisions about of student student assessment | student assessment | of student
curriculum and
instruction sod A4 ond Sl e o
approaches and to their alignment to their alignment to approaches and to
determine their high-quality high-quality determine their
to high- i i to high-
quality curriculum. quality curriculum.
Bullds own and Builds own and Builds own and Bullds own and
View the desired others' capacity to | staff's capacity to | colleagues’ clients' capacity to
outcomes for use student use student capacity to use use student
each of the four , ssessmen_l .dala to lomwlrv»e and student lom?auve !om\anv.e and
I inform decisions summative and summative summative
foles about datato datato datato
and i inform decisions inform decisions inform decisions
| about i about L about L
and instruction and instruction.

and instruction,

Finally, select a desired outcome on the left to see four levels of implementation that
your team can use for clarification and self-evaluation.

Level 3 Level 4 (Entry)
! psown D ps own
and school- understanding
based of the
instructional requirements
leaders' of curriculum-
based
( of the professional
Builds own and professional and requirements  learning.
others' capacity learning. facilitators' of curriculum-
to adapt understanding  based
instruction and of the professional
use of requirements  learning.
instructional of curriculum-
materials based based
on knowledge of professional
students learning.
2 Develops, in D in D ps, in ps a
Desired Outcome collaboration  collaboration  plan for
Facilitates the with school with school school-level

use of
technology to
support school-
level
implementation

leaders, a plan curriculum-
for school-level based

leaders, aplan based learning
for school-level professional including

of high-quality curriculum- L 9 the
curriculum based based including overall arc,
fessional ring the scope, and
Desired Outcome learning learning overall arc, sequence of
Monitors and including including scope, and the curriculum
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Drilling down into one Innovation Configuration map

Principal > Curri \, and

Third, select a construct for the Curriculum, Assessment, and
Instruction standard.

Principal > C and

Third, select a construct for the Curriculum, Assessment, and
Instruction standard.

Desired Outcome
Builds own and
staff's capacity
to develop and
implement
school-based
guidelines on
high-quality

curriculum,
aligned with
system policy, to

Desired Outcome
Builds school
leaders’, staff's,
and community
members'
capacity to
contribute to the
selection of
high-quality
curriculum and
instructional
materials using
established
criteria

Assess student Understand
learning to advance curriculum and
progress implement through
instruction

Prioritize high-quality Assess student Understand
curriculum and learning to advance curriculum and
instructional materials progress implement through
instruction

Level 2

develop capacity to

guidelines school-based
 aligned with guidelines
' system's policy ~ aligned with
for high-quality  system's policy
curriculum that  for high-quality
curriculum that
definitionof,  includes the
 criteria for, definition of,

~and rationale for,
“responsibilities  and

for high-quality  responsibilities
“curriculum and  for high-quality

Finally, select a desired outcome on the left to see four levels of implementation that
your team can use for clarification and self-evaluation.

Level 3 Level 4 (Entry)

Develops own
understanding

importance of
high-quality
curriculum as
identified by

Builds own
capacity to
develop
school-based

aligned with
system's policy
for high-quality
curriculum that
includes the
definition of,
criteria for,
rationale for,
and
responsibilities
for high-quality
curriculum and
instructional
materials and

Finally, select a desired outcome on the left to see four levels of implementation that
your team can use for clarification and self-evaluation.

Level 3 Level 4 (Entry)
Facilitates
school-based
learning for
school leaders
on student
assessment
purposes
(including of
learning and
for learning),
) Outcome o‘
Builds own and learning and learning and (including
others' capacity for learning), for learning), formative and
to use student i
formative and (including (including and common
summative and and
assessment data and
to inform and common and common to high-quality
decisions about ),
curriculum and and alignment  and alignment
instruction to high-quality  to high-quality
curriculum. curriculum.
Develops own, Develops own, Develops own Develops own
school school and school capacity to
leaders', and  leaders’, and  leaders' determine
View the desired all select capacity to alignment and
outcomes for instructional  instructional  determine design and
each of the four staff's staff's alignmentand  revise student
roles  capacity to capacity to design and assessments to
RS determine revise student  align to high-

Principal > Curri \, and

Third, select a construct for the Curriculum, Assessment, and
Instruction standard.

Prioritize high-quality Assess student Understand
curriculum and learning to advance curriculum and
instructional materials progress implement through

instruction

standards.learningforward.org

Finally, select a desired outcome on the left to see four levels of implementation that
your team can use for clarification and self-evaluation.

Level 3 Level 4 (Entry)
C own D ps own
and school- understanding
based of the
instructional requirements
leaders' of curriculum-
i based
( of the professional
Builds own and professional and requirements  learning.
others' capacity learning. facilitators' of curriculum-
to adapt understanding  based
instruction and of the professional
use of requirements  learning.
instructional of curriculum-
materials based based
on knowledge of professional
students learning.
. s in D in D ps, in ps a
Desired Outcome llaboratic Illaborati i plan for
Facilitates the withschool  withschool  withschool  school-level
use of leadersand  leadersand  leaders, aplan curriculum-
technology to diverse, other  other for school-level based
support school- instructional p :
level leaders, aplan leaders, aplan based learning
implementation for school-level for school-level professional including
of high-quality curiculum-  curriculum-  learning covering the
curriculum based based including overall arc,
fessional p ring the scope, and
Desired Outcome learning learning overall arc, sequence of
Monitors and including including scope, and the curriculum
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Drilling down into one Innovation Configuration map

Principal > Curri \, and

Instruction standard.

Assess student
learning to advance

Third, select a construct for the Curriculum, Assessment, and

Understand
curriculum and

progress implement through

instruction

Principal > C and

Third, select a construct for the Curriculum, Assessment, and
Instruction standard.

Prioritize high-quality Assess student Understand
curriculum and learning to advance curriculum and
instructional materials progress implement through
instruction

Finally, select a desired o e left to see four levels of

system policy, to curriculumas  identified by

 Builds own Builds own Builds own
“and all school  and select capacity to

and community

for high-quality  responsibilities  instructional

implementation that

your team c: r clarification and self-evaluation.

Desired Outcome

Bl euard Level 1 (ideal)  Level 2 Level 3 Level 4 (Entry)
staff's capacity Develops own, Develops own  Develops own
CELLSEE schoot andschool  understanding

KIplemnent leaders),and leaders’ of the

school-based all staff's understanding  importance of

guidelines on understanding  of the high-quality

hlgh-qualhy ~of the importance of  curriculum as

Quirictlum, \importanceof  high-quality  identified by

aligned with  high-quality curriculumas  research.

leaders’ school develop
Desired Outcome ~ |Capacityto. leaders! school-based
Builds school develop capacity to guidelines
leaders', staff's, - school-based  develop aligned with

 guidelines school-based  system's policy

members’  aligned with Wn& for '!igh-quality
capacity to | system's policy aligned with  curriculum that
contribute to the for high-quality  system's policy  includes the
selection of “curriculum that  for high-quality ~ definition of,
high-quality Ildlldiﬂht curriculum that  criteria for,
curriculum and definition of,  includes the rationale for,
instructional  criteria for, definitionof,  and
materials using rationale for,  criteria for, responsibilities
established ~and rationale for, for high-quality
criteria responsibilities and curriculum and

‘curriculumand  for high-quality materials and

Finally, select a desired outcome on th
your team can use for cla

ur levels of implementation that
nd self-evaluation.

Level 3 Level 4 (Entry)

Facilitates
school-based

learning for
school leaders
on student
assessment
purposes
(including of
learning and
for learning),

Outcome 0‘
Builds own and learning and learning and (including
others' capacity for learning), for learning), formative and
to use student i
formative and (including (including and common
summative and and
assessment data and
to inform and common and common to high-quality
decisions about ),
curriculum and and alignment  and alignment
instruction 1o high-quality  to high-quality

curriculum. curriculum.

Develops own, Develops own, Develops own Develops own

school school and school capacity to

leaders', and  leaders’, and  leaders' determine
View the desired all select capacity to alignment and
outcomes for instructional  instructional  determine design and
each of the four staff's staff's alignmentand  revise student
roles  capacity to capacity to design and assessments to
SICHE determine revise student  align to high-

Principal > Curri \, and

Third, select a construct for the Curriculum, Assessment, and
Instruction standard.

Prioritize high-quality Assess student Understand
curriculum and learning to advance curriculum and
instructional materials progress implement through

instruction

standards.learningforward.org

Finally, select a desired outcome on the left to see four
your team can use for clarification and sel

plementation that
tion.

Level 3 Level 4 (Entry)
C own D ps own
and school- understanding
based of the
instructional requirements
leaders' of curriculum-
i based
tcc of the professional
Builds own and professional and requirements  learning.
others' capacity learning. facilitators' of curriculum-
to adapt understanding  based
instruction and of the professional
use of requirements  learning.
instructional of curriculum-
materials based based
on knowledge of professional
students learning.
. s in D in D ps, in ps a
Desired Outcome llaboratic Illaborati i plan for
Facilitates the withschool  withschool  withschool  school-level
use of leadersand  leadersand  leaders, aplan curriculum-
technology to diverse, other  other for school-level based
support school- instructional p :
level leaders, aplan leaders, aplan based learning
implementation for school-level for school-level professional including
of high-quality curiculum-  curriculum-  learning covering the
curriculum based based including overall arc,
fessional p ring the scope, and
Desired Outcome learning learning overall arc, sequence of
Monitors and including including scope, and the curriculum
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Innovation Configuration maps

Action steps

learningorwar

ACTION
GUIDE

for the
SYSTEM/CENTRAL OFFICE

* Read the desired outcomes for each construct.

* Study the corresponding behaviors for each
outcome.

Implementation Strategies
and Innovation Configuration Maps
for Standards for Professional Learning

* Determine the most impactful & actionable

entry point.

Collaboratively develop a plan for
implementing the behaviors.

Select a time to follow up to monitor progress
or modify plans based on evidence.

school priorities.

learning goals.

Learning Designs

Professional learning results in equitable and excellent outcomes for all students when educators set relevant
and contextualized learning goals, ground their work in research and theories about leamning, and implement
evidence-based learning designs.

P P als alig Stratecic heedss
Level 3 Level 4 (Entry)
Builds own and staff's Builds own and staff's Builds own and staff's Builds own and staff's
capacity to define school, capacity to define school, capacity to define school, capacity to define school,

team, and individual goals
for professional learning
based on student and
educator evidence and

Establishes, in
collaboration with diverse
internal stakeholders,
school-based professional
learning goals, including
role-specific goals, using
analysis and interpretation
of data and evidence and
aligned to systemwide
professional learning goals.

Defines, in collaboration
with diverse internal
stakeholders, the
outcomes for school-based
professional learning that
address the types of change
needed to achieve the

Contextualizes, in
collaboration with diverse
internal stakeholders, the
system's theory of action

to achieve school-based
learning goals.

team, and individual goals
for professional learing
based on student AND
educator evidence.

Establishes, in
collaboration with
internal stakeholders,
school-based professional

team, and individual goals
for professional learning
based on student OR
educator evidence.

Establishes school-based

professional learning goals,

including role-specific
goals, using analysis and

team, and individual goals
for professional leaming.

Establishes school-based
professional learning goals,
including role-specific
goals, using analysis and

learning goals, including interpretation of data and interpretation of data and
role-specific goals, using evidence and aligned to evidence,

analysis and

of data and evidence and learning goals.

aligned to systemwide

professional learning goals.

Defines, in collaboration Defines the outcomes for Recommends defining the
with internal school-based pr ional for pi ional
stakeholders, the learning that address the learning that address the
outcomes for school-based types of change needed to types of change needed to

professional learning that
address the types of change
needed to achieve the

learning goals.

Contextualizes, in
collaboration with
internal stakeholders, the
system’s theory of action
to achieve school-based
learning goals.

achieve the learning goals.

Contextualizes the
system’s theory of action
to achieve school-based
learning goals.

achieve the learning goals.

Adopts the system’s
theory of action to achieve
school-based learning
goals.




Behind the Scenes:
Behaviors that
advance professional
learning

w/Machel Mills-Miles
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Discussion
and

Questions
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Standards Kickoff Week overview

WEDNESDAY

THURSDAY

FRIDAY

April 26 April 27 April 28
3pmET 3pmET 3pmET

Following Examining impact

policy pathways -

to support

high-quality

professional

learning

» Policymaking
impacts practice and

can be integrated in
various ways

* Tool: Policy
Pathways to
Standards

Implementation

The sessions will be recorded and available at standards.learningforward.orq.

standards.learningforward.org

Embedding

How assessment of €quity for all

professional learning .
can lead to greater
impact of leading,
teaching, and

learning

Tool: The Standards .

Assessment
Inventory (SAI)

Identifying common
equity challenges
and exploring
various resources
for aligned support

Tool: Selected
Resources for
Equity Challenges
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2023 ANNUAL
CONFERENCE

DEC. 3-6, 2023

KEYNOTE SPEAKERS

WASHINGTON, DC

BRANDI HINNANT-

CHRISTOPHER EMDIN SHARRON HELMKE CRAWEORD

LEARNING FORWARD'S 2023 ANNUAL CONFERENCE

DECEMBER 3-6, 2023 | CONFERENCE.LEARNINGFORWARD.ORG




Join us 1n the Standards LLab

» Share your impressions

» Ask additional questions

» Hear more about how to use the tool in your
context




